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Why	
  a	
  “Toolkit”	
  Approach?	
  
•  No	
  one	
  “right”	
  way	
  to	
  teach	
  wri5ng	
  or	
  to	
  help	
  
writers	
  develop	
  

•  What	
  works	
  in	
  one	
  classroom	
  may	
  not	
  work	
  in	
  
another	
  

•  Depends	
  on:	
  
– Teacher	
  
– Students	
  
– Communica5on	
  needs	
  



Goals	
  for	
  Today’s	
  Webinar	
  
•  Introduce	
  academic	
  wri5ng	
  
•  Go	
  over	
  five	
  steps	
  and	
  strategies	
  for	
  teaching	
  
wri5ng	
  

•  Give	
  specific	
  examples	
  for	
  each	
  strategy	
  



What	
  is	
  Academic	
  Wri@ng?	
  

Types	
  of	
  academic	
  wri@ng	
  assignments:	
  
•  Essay,	
  paper,	
  composi5on	
  	
  
•  Cri5que,	
  response,	
  book	
  report,	
  summary	
  
•  Literature	
  review,	
  research	
  paper	
  
•  Lab	
  report	
  
•  Case	
  study	
  
•  Communica5on	
  (e.g.,	
  email	
  to	
  professor)	
  



5-­‐Paragrah	
  Theme/Essay?	
  

•  Many	
  teachers	
  don’t	
  think	
  this	
  is	
  an	
  authen5c	
  
wri5ng	
  ac5vity	
  
– Overly	
  formulaic	
  and	
  rule-­‐bound;	
  overly	
  tac5cal	
  
– No	
  audience	
  or	
  real	
  communica5on	
  
	
  

•  Instead,	
  have	
  students	
  prac5ce	
  with	
  many	
  
genres	
  and	
  types	
  of	
  messages	
  

(Warner,	
  2016)	
  



Purposes	
  of	
  Academic	
  Wri@ng	
  
Make	
  the	
  purpose	
  of	
  the	
  wri@ng	
  ac@vity	
  clear	
  
to	
  your	
  students:	
  
•  Assess?	
  
•  Facilitate	
  learning?	
  
•  Collaborate	
  on	
  projects?	
  
•  Develop	
  cri5cal	
  thinking	
  skills?	
  
•  Communicate	
  professionally?	
  
•  Join	
  a	
  community?	
  



Academic	
  Wri@ng	
  Contexts	
  

•  What	
  is	
  the	
  wri5ng	
  for?	
  How	
  much	
  English	
  will	
  
be	
  used	
  professionally?	
  (ESL/EFL)	
  

•  Will	
  wri5ng	
  occur	
  in	
  a	
  separate	
  course	
  or	
  as	
  
part	
  of	
  other	
  courses?	
  

•  Are	
  students	
  wri5ng	
  for	
  a	
  certain	
  class	
  or	
  
subject?	
  	
  Or,	
  is	
  the	
  wri5ng	
  for	
  a	
  more	
  general	
  
audience?	
  



Approaches	
  to	
  Wri@ng	
  Instruc@on	
  
1.  Text	
  or	
  product	
  approach	
  	
  
– Imitate	
  models;	
  limited	
  analysis	
  
– Focus	
  on	
  text	
  structure,	
  vocabulary,	
  style,	
  
spelling	
  



Approaches	
  to	
  Wri@ng	
  Instruc@on	
  

2.  Process	
  approach	
  
– Focus	
  on	
  steps	
  of	
  wri5ng	
  (brainstorming,	
  
dra`s)	
  
– Express	
  writer’s	
  iden5ty	
  



Approaches	
  to	
  Wri@ng	
  Instruc@on	
  
3. Wri5ng	
  as	
  social	
  prac5ce	
  
– Help	
  students’	
  style	
  	
  
•  match	
  expecta5ons	
  of	
  audience/

community	
  
•  focus	
  on	
  meaning	
  



Chat	
  

•  What	
  are	
  your	
  goals	
  for	
  this	
  session	
  today?	
  



Five	
  Steps	
  to	
  an	
  Academic	
  Wri@ng	
  Plan	
  

1.  Know	
  the	
  material	
  	
  
2.  Do	
  a	
  needs	
  analysis	
  to	
  iden5fy	
  your	
  goals	
  
3.  Sequence	
  your	
  goals	
  	
  
4.  Develop	
  interac5ve	
  ac5vi5es	
  that	
  meet	
  your	
  

goals	
  
5.  Assess	
  student	
  learning	
  	
  



1.	
  Know	
  the	
  Material	
  



Know	
  the	
  Material	
  

•  Talk	
  with	
  colleagues	
  about	
  their	
  experiences	
  
	
  

•  Inform	
  yourself	
  about	
  academic	
  wri5ng	
  
– English	
  Teaching	
  Forum,	
  U.S.	
  Department	
  of	
  State	
  
– “Unraveling	
  the	
  Mystery	
  of	
  Academic	
  Wri5ng,”	
  
American	
  English	
  webinar,	
  U.S.	
  Department	
  of	
  
State	
  

Know	
  the	
  Material	
  



Know	
  the	
  Material	
  

•  Aeend	
  conferences	
  and	
  look	
  for	
  sessions	
  on	
  
wri5ng	
  similar	
  to	
  your	
  situa5on	
  
-  “College	
  Wri5ng	
  2.1x:	
  Principles	
  of	
  Wrieen	
  

English”	
  online	
  course	
  by	
  Berkeley	
  &	
  EdX	
  

-  TESOL’s	
  Second	
  Language	
  Wri5ng	
  Interest	
  Sec5on	
  	
  

-  TESOL’s	
  Electronic	
  Village	
  Online	
  

Know	
  the	
  Material	
  



Know	
  the	
  Material	
  
•  Read	
  up	
  on	
  academic	
  wri5ng	
  expecta5ons	
  and	
  
assignments	
  in	
  different	
  fields	
  
–  Is	
  wri5ng	
  in	
  the	
  sciences	
  the	
  same	
  as	
  wri5ng	
  in	
  
the	
  humani5es	
  or	
  social	
  sciences?	
  

	
  

•  University	
  of	
  Toronto,	
  Wri5ng	
  in	
  the	
  Sciences	
  
•  University	
  of	
  North	
  Carolina	
  	
  
•  The	
  Science	
  of	
  Scien5fic	
  Wri5ng,	
  Gopen	
  &	
  Swan	
  

Know	
  the	
  Material	
  



2.	
  Do	
  a	
  Needs	
  Analysis	
  of	
  
your	
  Context	
  in	
  order	
  to	
  

Iden@fy	
  your	
  Goals	
  



Do	
  a	
  Needs	
  Analysis	
  	
  
Why?	
  
•  Helps	
  you	
  iden5fy	
  your	
  course	
  goals,	
  materials,	
  
assignments,	
  and	
  ac5vi5es	
  

How?	
  	
  
•  Analyze	
  students’	
  work:	
  diagnos5cs,	
  test	
  scores,	
  
surveys	
  

•  Explore	
  the	
  context:	
  What	
  do	
  students	
  need	
  English	
  
for?	
  (work,	
  exams,	
  communica5on,	
  etc.)	
  

Needs	
  Analysis	
  



Ques@ons	
  to	
  Consider	
  

1.  What	
  do	
  your	
  students	
  know	
  about	
  academic	
  
wri5ng?	
  What	
  do	
  they	
  need	
  help	
  with?	
  

2.  What	
  opportuni5es	
  do	
  they	
  have	
  for	
  what	
  
they	
  need	
  to	
  learn	
  about	
  academic	
  wri5ng?	
  	
  

3.  What	
  are	
  the	
  expecta5ons	
  of	
  their	
  wri5ng	
  
context—are	
  they	
  wri5ng	
  for	
  sciences,	
  for	
  
the	
  humani5es,	
  etc.?	
  

Needs	
  Analysis	
  



Ques@ons	
  to	
  Consider	
  

4.  How	
  big	
  is	
  your	
  
class?	
  	
  

5.  Are	
  they	
  a	
  similar	
  
proficiency	
  level?	
  

6.  Do	
  they	
  have	
  the	
  
same	
  first	
  
language?	
  

Needs	
  Analysis	
  



Ques@ons	
  to	
  Consider	
  

7.  What	
  type	
  of	
  textbook	
  do	
  
you	
  have?	
  

8.  Do	
  your	
  students	
  have	
  
access	
  to	
  computers	
  
inside	
  and/or	
  outside	
  of	
  
class?	
  	
  

Needs	
  Analysis	
  



9.  How	
  will	
  you	
  assess	
  their	
  wri5ng—will	
  you	
  
use	
  a	
  rubric?	
  What	
  categories?	
  

10. 	
  What	
  type	
  of	
  feedback	
  will	
  you	
  include?	
  
Organiza5on,	
  content,	
  grammar?	
  	
  

Ques@ons	
  to	
  Consider	
  

Needs	
  Analysis	
  



Example:	
  Cohesion	
  &	
  Coherence	
  

How	
  easy	
  a	
  text	
  is	
  to	
  follow	
  &	
  understand	
  	
  
•  Cohesion:	
  How	
  clear	
  the	
  rela5onships	
  
between	
  ideas	
  are	
  

•  Coherence:	
  How	
  logically	
  the	
  main	
  ideas	
  are	
  
presented,	
  usually	
  moving	
  from	
  general	
  to	
  
specific	
  points	
  

Needs	
  Analysis	
  



Example:	
  Cohesion	
  

What	
  strategies	
  can	
  your	
  advanced	
  students	
  use	
  
to	
  build	
  cohesion	
  in	
  their	
  wri5ng?	
  
– Do	
  they	
  over-­‐rely	
  on	
  transi5on	
  words?	
  	
  

•  Moreover,	
  however,	
  furthermore,	
  etc.	
  

– Do	
  they	
  use	
  other	
  strategies	
  effec5vely?	
  
• Word	
  repe55on	
  or	
  use	
  of	
  synonyms?	
  
•  Star5ng	
  a	
  sentence	
  with	
  informa5on	
  that	
  is	
  KNOWN	
  to	
  
a	
  reader	
  and	
  moving	
  to	
  NEW	
  informa5on?	
  

Needs	
  Analysis	
  



Cohesion	
  

Many	
  EFL	
  students	
  use	
  too	
  many	
  transi@on	
  words	
  
and	
  no	
  other	
  cohesion	
  strategies	
  
	
  
Studies	
  find:	
  
–  EFL	
  students	
  use	
  many	
  more	
  transi5on	
  words	
  than	
  do	
  
na5ve	
  speakers	
  of	
  English	
  

–  EFL	
  students	
  use	
  a	
  broader	
  range	
  of	
  transi5on	
  words	
  
than	
  do	
  na5ve	
  speakers	
  of	
  English	
  

(Field	
  &	
  Yip,	
  1992)	
  

Needs	
  Analysis	
  



Example:	
  Coherence	
  

•  Logical	
  organiza5on	
  
– Sequencing	
  of	
  ideas	
  
– Usually	
  moving	
  from	
  general	
  to	
  specific	
  points	
  

Needs	
  Analysis	
  



Needs	
  Analysis	
  Example	
  

CHAT:	
  What	
  would	
  you	
  teach	
  students	
  here?	
  

Needs	
  Analysis	
  



Needs	
  Analysis	
  Example	
  

CHAT:	
  What	
  would	
  you	
  teach	
  students	
  here?	
  
Your	
  high	
  school	
  students	
  know	
  that	
  they	
  should	
  
write	
  one	
  main	
  idea	
  in	
  each	
  paragraph,	
  and	
  put	
  
that	
  idea	
  in	
  the	
  first	
  sentence	
  (the	
  topic	
  
sentence).	
  However,	
  when	
  they	
  actually	
  write	
  
papers,	
  their	
  first	
  sentences	
  don’t	
  reflect	
  the	
  
main	
  point	
  or	
  organiza5on	
  of	
  the	
  paragraph.	
  	
  

Needs	
  Analysis	
  



Needs	
  Analysis	
  &	
  Goals	
  Example	
  

What	
  would	
  you	
  teach	
  students	
  here?	
  
• Help	
  students	
  “do”	
  and	
  not	
  just	
  “say”	
  
– Ac5vi5es	
  where	
  they	
  can	
  iden5fy	
  and	
  create	
  topic	
  
sentences	
  

– Ac5vi5es	
  where	
  they	
  can	
  create	
  topic	
  sentences	
  
collabora5vely	
  

Needs	
  Analysis	
  



3.	
  Sequence	
  your	
  Goals	
  



	
  Sequence	
  your	
  Goals	
  

•  What	
  will	
  you	
  cover	
  first,	
  second,	
  third?	
  	
  
•  What	
  will	
  you	
  need	
  to	
  spend	
  more	
  5me	
  on?	
  	
  
•  What	
  might	
  you	
  need	
  to	
  review	
  later	
  in	
  your	
  
course?	
  	
  

•  What	
  large	
  goals	
  need	
  to	
  be	
  broken	
  into	
  
smaller	
  steps	
  for	
  students	
  to	
  prac5ce?	
  	
  

Sequencing	
  Goals	
  



Sequencing	
  Example	
  

Your	
  high	
  school	
  students	
  are	
  wri5ng	
  a	
  paper	
  
using	
  3	
  sources.	
  They	
  know	
  they	
  should	
  use	
  
quotes	
  or	
  paraphrases	
  from	
  the	
  sources,	
  but	
  
they	
  can’t	
  seem	
  to	
  iden5fy	
  which	
  ideas	
  to	
  
paraphrase	
  from	
  the	
  sources	
  or	
  how	
  to	
  
integrate	
  those	
  paraphrases	
  into	
  their	
  own	
  
papers.	
  Instead,	
  they	
  are	
  copying	
  sentences.	
  

Sequencing	
  Goals	
  



Sequencing	
  Example	
  

CHAT:	
  What	
  smaller	
  steps	
  could	
  we	
  create	
  to	
  
help	
  the	
  students?	
  
Your	
  high	
  school	
  students	
  are	
  wri5ng	
  a	
  paper	
  
using	
  3	
  sources.	
  They	
  know	
  they	
  should	
  use	
  
quotes	
  or	
  paraphrases	
  from	
  the	
  sources,	
  but	
  
they	
  can’t	
  seem	
  to	
  iden5fy	
  which	
  ideas	
  to	
  
paraphrase	
  from	
  the	
  sources	
  or	
  how	
  to	
  
integrate	
  those	
  paraphrases	
  into	
  their	
  own	
  
papers.	
  Instead,	
  they	
  are	
  copying	
  sentences.	
  

Sequencing	
  Goals	
  



Sequencing	
  Example	
  
Break	
  it	
  into	
  smaller	
  steps:	
  	
  
1. Reading—Ac5vi5es	
  to	
  help	
  them	
  find	
  
informa5on	
  related	
  specifically	
  to	
  their	
  topic	
  
	
  
2. Paraphrase	
  &	
  Summarize—Ac5vi5es	
  to	
  help	
  
them	
  paraphrase	
  &	
  summarize	
  ideas	
  they	
  find	
  

Sequencing	
  Goals	
  



Sequencing	
  Example	
  
Break	
  it	
  into	
  smaller	
  steps:	
  	
  
3. Integra5ng—Ac5vi5es	
  to	
  help	
  them	
  integrate	
  
their	
  paraphrased	
  ideas	
  into	
  their	
  own	
  paper	
  
	
  
4. Cita5on—Ac5vi5es	
  to	
  help	
  them	
  follow	
  a	
  
cita5on	
  style	
  (e.g.,	
  APA,	
  MLA)	
  for	
  in-­‐text	
  
cita5ons	
  and	
  the	
  reference	
  list	
  	
  

Sequencing	
  Goals	
  



4.	
  Develop	
  Interac@ve	
  
Ac@vi@es	
  that	
  Match	
  	
  

your	
  Goals	
  



Develop	
  Interac@ve	
  Ac@vi@es	
  that	
  
Match	
  your	
  Goals	
  

•  Train	
  students	
  to	
  figure	
  out	
  language	
  
paeerns	
  on	
  their	
  own	
  and	
  become	
  cri5cal	
  
thinkers	
  

•  Use	
  discovery	
  	
  
ac5vi5es	
  	
  

•  Use	
  peer	
  response	
  

Interac@ve	
  Ac@vi@es	
  



Peer	
  Response	
  
•  Increased	
  sense	
  of	
  audience	
  for	
  students	
  	
  
•  Increased	
  mo5va5on	
  and	
  confidence	
  
•  Improved	
  self-­‐evalua5on	
  of	
  own	
  wri5ng	
  
•  Allows	
  for	
  nego5a5on	
  of	
  meaning	
  
•  Can	
  save	
  5me	
  in	
  class	
  

	
  
	
  

(Bartels,	
  2003;	
  Miean,	
  1989)	
  	
  

Interac@ve	
  Ac@vi@es	
  



Peer	
  Response	
  Steps	
  
1.  Train	
  students	
  	
  
– Provide	
  the	
  type	
  of	
  
comments	
  you	
  want	
  

– Be	
  polite	
  and	
  
respecrul	
  

– Be	
  careful	
  and	
  
substan5ve	
  

	
  

Interac@ve	
  Ac@vi@es	
  



Peer	
  Response	
  Steps	
  
2.  Let	
  students	
  prac5ce	
  with	
  a	
  sample	
  and	
  discuss	
  
	
  
3.  Decide	
  if	
  students	
  will	
  do	
  anonymous	
  peer	
  

review	
  
	
  
4.  Do	
  peer	
  review	
  in	
  class	
  at	
  least	
  the	
  first	
  5me	
  

Interac@ve	
  Ac@vi@es	
  



Coherence	
  Example	
  

Goal:	
  	
  
Help	
  high	
  school	
  students	
  write	
  clear	
  topic	
  
sentences	
  	
  
	
  
Context:	
  
They	
  know	
  what	
  a	
  topic	
  sentence	
  is,	
  but	
  they	
  
struggle	
  to	
  create	
  clear	
  ones	
  themselves.	
  	
  

Interac@ve	
  Ac@vi@es	
  



Coherence	
  Example	
  

1.  Give	
  students	
  a	
  well-­‐wri9en	
  paragraph	
  (you	
  
wrote,	
  a	
  former	
  student	
  wrote,	
  from	
  a	
  book,	
  
etc.)	
  that	
  is	
  similar	
  to	
  what	
  they	
  will	
  be	
  
wri5ng,	
  but	
  remove	
  the	
  first	
  sentence.	
  	
  

2.  Ask	
  them	
  to	
  work	
  in	
  groups	
  and	
  write	
  what	
  
they	
  think	
  is	
  the	
  first	
  sentence.	
  	
  

3.  Lead	
  a	
  class	
  discussion	
  on	
  what	
  
characteris5cs	
  of	
  the	
  paragraph	
  made	
  it	
  easy	
  
to	
  write	
  the	
  first	
  sentence.	
  	
  

Interac@ve	
  Ac@vi@es	
  



Example	
  Ac@vity,	
  con’t	
  

4.  Give	
  the	
  students	
  another	
  paragraph	
  missing	
  
its	
  first	
  sentence;	
  however,	
  this	
  paragraph	
  is	
  
not	
  well-­‐wri9en.	
  	
  

5.  Students	
  work	
  in	
  groups	
  to	
  write	
  the	
  topic	
  
sentence,	
  but	
  they	
  will	
  struggle	
  and	
  will	
  likely	
  
write	
  very	
  different	
  sentences.	
  	
  

6.  Lead	
  a	
  discussion	
  on	
  why	
  this	
  first	
  sentence	
  
was	
  difficult	
  to	
  write.	
  

Interac@ve	
  Ac@vi@es	
  



Example	
  Ac@vity,	
  con’t	
  

7.  Ask	
  students	
  to	
  analyze	
  their	
  own	
  papers:	
  
peer	
  review	
  or	
  co-­‐reading	
  papers	
  	
  
–  Analyze	
  if	
  their	
  topic	
  sentences	
  are	
  clear	
  and	
  

match	
  the	
  content	
  of	
  the	
  paragraph	
  
–  Can	
  their	
  partners	
  write	
  a	
  first	
  sentence	
  for	
  their	
  

paragraphs?	
  

Interac@ve	
  Ac@vi@es	
  



Helping	
  Students’	
  Coherence	
  

Ac@vity:	
  Ordering	
  sentences	
  from	
  a	
  paragraph	
  
	
  
Topic:	
  Vitamin	
  C	
  Warning	
  

(from	
  Basturkmen,	
  2002)	
  Interac@ve	
  Ac@vi@es	
  



Vitamin	
  C	
  Warning:	
  What	
  order?	
  
1.  Among	
  smokers,	
  thickening	
  rises	
  fivefold.	
  	
  
2.  There	
  is	
  bad	
  news	
  for	
  health	
  fana5cs	
  who	
  take	
  vitamin	
  C.	
  	
  
3.  James	
  Dwyer	
  from	
  the	
  University	
  of	
  Southern	
  California	
  

suggests	
  avoiding	
  very	
  high	
  doses	
  of	
  vitamins.	
  
4.  A	
  study	
  of	
  573	
  middle-­‐aged	
  par5cipants	
  found	
  that	
  those	
  

taking	
  500	
  milligrams	
  of	
  vitamin	
  C	
  supplement	
  per	
  day	
  had	
  
2.5	
  5mes	
  as	
  much	
  thickening	
  of	
  their	
  arteries	
  as	
  people	
  
who	
  took	
  no	
  supplements.	
  	
  

5.  In	
  high	
  doses	
  Vitamin	
  C	
  may	
  clog	
  up	
  arteries,	
  according	
  to	
  
the	
  American	
  Heart	
  Associa5on.	
  	
  

(from	
  Basturkmen,	
  2002)	
  Interac@ve	
  Ac@vi@es	
  



Vitamin	
  C	
  Warning	
  -­‐	
  Order	
  
1.  There	
  is	
  bad	
  news	
  for	
  health	
  fana5cs	
  who	
  take	
  vitamin	
  C.	
  	
  
2.  In	
  high	
  doses	
  Vitamin	
  C	
  may	
  clog	
  up	
  arteries,	
  according	
  to	
  

the	
  American	
  Heart	
  Associa5on.	
  	
  
3.  A	
  study	
  of	
  573	
  middle-­‐aged	
  par5cipants	
  found	
  that	
  those	
  

taking	
  500	
  milligrams	
  of	
  vitamin	
  C	
  supplement	
  per	
  day	
  had	
  
2.5	
  5mes	
  as	
  much	
  thickening	
  of	
  their	
  arteries	
  as	
  people	
  who	
  
took	
  no	
  supplements.	
  	
  

4.  Among	
  smokers,	
  thickening	
  rises	
  fivefold.	
  	
  
5.  James	
  Dwyer	
  from	
  the	
  University	
  of	
  Southern	
  California	
  

suggests	
  avoiding	
  very	
  high	
  doses	
  of	
  vitamins.	
  

(from	
  Basturkmen,	
  2002)	
  

General	
  
Less	
  general	
  

Specific	
  

As	
  a	
  consequence….	
  

Interac@ve	
  Ac@vi@es	
  



Cohesion	
  Example	
  

What	
  device	
  do	
  you	
  see?	
  Is	
  it	
  effec@ve	
  or	
  not?	
  
1. Transi5on	
  words	
  (however,	
  for	
  example,	
  	
  	
  	
  	
  
furthermore,	
  etc.)	
  
2. Repe55on	
  of	
  words,	
  synonyms,	
  “This”	
  +	
  summary	
  
word	
  
3. Star5ng	
  sentences	
  with	
  KNOWN	
  informa5on	
  and	
  
moving	
  to	
  the	
  NEW	
  informa5on	
  
	
  
Let’s	
  look	
  at	
  an	
  example	
  

Interac@ve	
  Ac@vi@es	
  



Cohesion	
  Example	
  
What	
  device	
  do	
  you	
  see?	
  Is	
  it	
  effec@ve	
  or	
  not?	
  
	
  

“The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  
context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  
not	
  achieve	
  its	
  communica5ve	
  purposes.	
  
Moreover,	
  there	
  is	
  confusion	
  and	
  decreased	
  
self-­‐confidence.”	
  

(adapted	
  from	
  Basturkmen,	
  2002)	
  

Interac@ve	
  Ac@vi@es	
  



Cohesion	
  Example	
  

Not	
  effec@ve:	
  No	
  addi@ve	
  meaning	
  

“The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  
context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  not	
  
achieve	
  its	
  communica5ve	
  purposes.	
  Moreover,	
  
there	
  is	
  confusion	
  and	
  decreased	
  self-­‐
confidence.”	
  

Interac@ve	
  Ac@vi@es	
  



Helping	
  Build	
  Cohesion:	
  2	
  Steps	
  

1.  Draw	
  students’	
  aeen5on	
  to	
  typical	
  paeerns	
  
in	
  English	
  texts	
  

2.  Help	
  writers	
  see:	
  	
  
a.  How	
  their	
  ideas	
  are	
  related	
  
b.  How	
  to	
  sequence	
  ideas	
  to	
  reflect	
  the	
  nature	
  of	
  

the	
  rela5onships	
  
c.  Words	
  that	
  can	
  be	
  used	
  to	
  show	
  that	
  

rela5onship	
  
(Basturkmen,	
  2002)	
  

Interac@ve	
  Ac@vi@es	
  



Cohesion	
  Example	
  

How	
  are	
  the	
  ideas	
  related?	
  
1.  The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  

context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  
not	
  achieve	
  its	
  communica5ve	
  purposes.	
  	
  

2.  There	
  is	
  confusion	
  and	
  decreased	
  self-­‐
confidence.	
  

Interac@ve	
  Ac@vi@es	
  



Cohesion	
  Example	
  

The	
  2nd	
  idea	
  is	
  a	
  result	
  of	
  the	
  first:	
  
1.  The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  

context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  
not	
  achieve	
  its	
  communica@ve	
  purposes.	
  	
  

2.  There	
  is	
  confusion	
  and	
  decreased	
  self-­‐
confidence.	
  

Interac@ve	
  Ac@vi@es	
  



Revising	
  for	
  Cohesion	
  
The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  
context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  
not	
  achieve	
  its	
  communica5ve	
  purposes.	
  This	
  
miscommunica@on	
  can	
  result	
  in	
  not	
  only	
  
confusion,	
  but	
  decreased	
  self-­‐confidence	
  as	
  
well.	
  

Interac@ve	
  Ac@vi@es	
  



Revising	
  for	
  Cohesion	
  

The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  
context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  
not	
  achieve	
  its	
  communica5ve	
  purposes.	
  This	
  
miscommunica5on	
  can	
  result	
  in	
  not	
  only	
  
confusion,	
  but	
  decreased	
  self-­‐confidence	
  as	
  
well.	
  

NEW	
  informa@on	
  

KNOWN	
  informa@on	
  

Interac@ve	
  Ac@vi@es	
  



Revising	
  for	
  Cohesion	
  

The	
  teaching	
  of	
  words	
  and	
  phrases	
  out	
  of	
  
context	
  may	
  lead	
  to	
  language	
  use	
  which	
  does	
  
not	
  achieve	
  its	
  communica5ve	
  purposes.	
  This	
  
miscommunica5on	
  can	
  result	
  in	
  not	
  only	
  
confusion,	
  but	
  decreased	
  self-­‐confidence	
  as	
  
well.	
  

Rela@onship	
  Verb	
  

Interac@ve	
  Ac@vi@es	
  



5.	
  Assess	
  Student	
  Learning	
  



Chat	
  Box	
  

•  What	
  is	
  the	
  difference	
  between	
  assessing	
  
student	
  learning,	
  compared	
  to	
  assessing	
  a	
  
student’s	
  wrieen	
  product?	
  

Assess	
  Learning	
  



Learning-­‐Oriented	
  Assessment	
  
Connect	
  and	
  improve	
  instruc@on:	
  
•  Assessment	
  
•  Curriculum	
  
•  Instruc5on	
  

Provide	
  accurate,	
  appropriate,	
  and	
  meaningful	
  
informa5on	
  about	
  a.)	
  strengths	
  of	
  students’	
  
wri5ng	
  and	
  b.)	
  which	
  wri5ng	
  concepts	
  they	
  need	
  
to	
  improve	
  	
  

Assess	
  Learning	
  



Learning-­‐Oriented	
  Assessment	
  

•  Tasks	
  that	
  resemble	
  those	
  from	
  real-­‐life	
  or	
  
coursework	
  

•  Help	
  teachers	
  understand	
  what	
  students	
  think	
  
about	
  their	
  own	
  wri5ng	
  skills	
  and	
  confidence	
  

•  Help	
  students	
  iden5fy	
  areas	
  to	
  improve	
  and	
  
know	
  how	
  to	
  develop	
  those	
  areas	
  

Assess	
  Learning	
  



Assessment	
  Example	
  

1.  Beginning	
  of	
  the	
  course:	
  Ask	
  students	
  to	
  
write	
  specific	
  goals	
  for	
  their	
  wri5ng	
  
development	
  

2.  End	
  of	
  the	
  course:	
  Ask	
  students	
  to	
  reflect	
  on	
  
those	
  goals	
  and	
  their	
  development	
  

3.  Midway	
  through	
  the	
  course:	
  Analyze	
  their	
  
papers	
  for	
  future	
  teaching	
  

Assess	
  Learning	
  



Analysis	
  Example	
  
Choose	
  a	
  lower-­‐proficiency	
  student	
  and	
  a	
  
higher-­‐proficiency	
  student—analyze	
  the	
  papers	
  
they	
  have	
  wrieen	
  for	
  class	
  
	
  
•  In	
  what	
  ways	
  have	
  they	
  demonstrated	
  
improvement?	
  	
  

•  What	
  other	
  types	
  of	
  ac5vi5es	
  can	
  you	
  do	
  to	
  
address	
  their	
  needs?	
  	
  

Assess	
  Learning	
  



Develop	
  a	
  Feedback	
  Plan	
  

What	
  is	
  a	
  feedback	
  plan?	
  
– Your	
  plan	
  for	
  how	
  you’ll	
  give	
  students	
  comments	
  
on	
  their	
  wri5ng	
  

–  I’ll	
  show	
  an	
  8-­‐point	
  feedback	
  plan	
  sample,	
  but	
  you	
  
can	
  make	
  your	
  own	
  plan	
  based	
  on	
  your	
  classroom	
  

Assess	
  Learning	
  



Sample	
  8-­‐Point	
  Feedback	
  Plan	
  
1.  I	
  will	
  not	
  give	
  feedback	
  on	
  all	
  points	
  
2.  I’ll	
  include	
  areas	
  for	
  improvement	
  &	
  strengths	
  	
  

3.  I’ll	
  include	
  an	
  end	
  note	
  explaining	
  main	
  points	
  	
  

4.  I’ll	
  give	
  1st	
  dra`	
  feedback	
  for	
  content/
organiza5on,	
  2nd	
  dra`	
  for	
  content	
  &	
  grammar	
  

5.  I	
  won’t	
  just	
  correct	
  their	
  errors	
  

Assess	
  Learning	
  



Sample	
  Feedback	
  Plan,	
  con’t	
  

6.  I’ll	
  create	
  a	
  rubric	
  for	
  each	
  assignment	
  and	
  have	
  
them	
  prac5ce	
  using	
  it	
  	
  

7.  I’ll	
  show	
  students	
  examples	
  of	
  the	
  type	
  of	
  
feedback	
  I’ll	
  give	
  them	
  

8.  I’ll	
  communicate	
  my	
  plan	
  to	
  my	
  students	
  	
  

Assess	
  Learning	
  



Rubrics	
  

Before	
  you	
  can	
  create	
  a	
  rubric,	
  you	
  need	
  to	
  
know:	
  

•  What	
  main	
  areas	
  you’ll	
  grade	
  
•  How	
  you’ll	
  decide	
  if	
  that	
  area	
  is	
  strong	
  or	
  
weak	
  

•  Points	
  you’ll	
  assign	
  	
  

Assess	
  Learning	
  



Free	
  Online	
  Rubric	
  Maker	
  

Assess	
  Learning	
   hcp://rubistar.4teachers.org/	
  



Assess	
  Learning	
  



Assess	
  Student	
  Learning	
  

•  Focus	
  on	
  helping	
  students	
  learn,	
  not	
  just	
  
grading	
  their	
  wrieen	
  product	
  

•  Create	
  and	
  follow	
  a	
  feedback	
  plan	
  
•  Give	
  students	
  comments	
  on	
  their	
  papers	
  that	
  
help	
  them	
  learn	
  for	
  next	
  5me	
  

•  Use	
  a	
  rubric	
  

Assess	
  Learning	
  



Five	
  Steps	
  to	
  an	
  Academic	
  Wri@ng	
  Plan	
  

1.  Know	
  the	
  material	
  	
  
2.  Do	
  a	
  needs	
  analysis	
  of	
  your	
  context	
  in	
  order	
  

to	
  iden5fy	
  your	
  goals	
  
3.  Sequence	
  your	
  goals	
  	
  
4.  Develop	
  interac5ve	
  ac5vi5es	
  that	
  meet	
  your	
  

goals	
  
5.  Assess	
  student	
  learning	
  	
  



Chat	
  Box	
  

•  What	
  do	
  you	
  want	
  to	
  remember	
  as	
  you	
  teach	
  
academic	
  wri5ng?	
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