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This third edition of The Monster Book of Language Teaching Activities is licensed under the Creative Commons Attribution 4.0, which makes it an even more flexible resource for language educators. I am very grateful to all the contributors for agreeing to share their work in this way in order for more educators to have access to this collection.
The Monster Book remains a collection of over 150 activities intended to liven up the language classroom, engage students in learning, and give instructors straightforward, active options for practicing the four skills and tapping into other elements of language such as grammar, vocabulary, critical thinking, and culture. Many of these activities have been used in the field for several years and are compiled here with simple, clear instructions and variations to fit a wide range of classroom contexts.
The activities are organized into 16 sections as a starting point for exploring the ideas rather than hard and fast divisions. The Table of Contents includes descriptive icons to further illustrate the scope and flexibility of each activity.
Each entry should be looked at as a template activity for instructors to use. Instructors should insert their own content as appropriate, tweak the activity using any of the variations listed, or bring their own ideas to the activity to suit their context and the performance objectives of the lesson. For example, for the Dialogue Line activity on page 56, there is endless “content” that can be inserted that will allow learners to get speaking practice, whether it be for a particular structure, topic, or function. Possibilities include low-level students introducing themselves to a partner, intermediate-level students describing their home or talking about their family, and more advanced students giving their opinion on a controversial topic such as gender quality or how to improve education or reduce corruption. Each time students change partners in the Dialogue Line and repeat the task, they are getting authentic practice with the language structure, helping increase their fluency and building their confidence in the language. Most activities allow for great variation.
The impetus to create The Monster Book came from the programs of English Language Specialist David Malatesta in Turkey and Brazil between 2006–2010. From these workshops, it was evident that teachers appreciated experiencing interactive classroom activities in order to better understand how these could help support learning in the classroom. Experiencing them in the workshops helped the teachers gain confidence to try them in their classroom. With David’s permission, I formatted the activities he introduced to teachers, solicited additional ideas from colleagues around the world, and organized them into the sections you see in this book.
Care has been taken to ensure credit was given to those who contributed the ideas and sources are cited whenever known. Any lack of proper acknowledgement in this collection is unintentional. Deep appreciation goes out to all the educators who have contributed ideas in order to create this resource. Feedback and any additional ideas are always welcome for future editions. Please send them to TheMonsterBookOLTA@gmail.com.
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Contributor: Elisa Borges, Academic Superintendent, Instituto Brasil-Estados Unidos (IBEU), Rio de Janeiro, Brazil
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By Elisa Borges 
Rio de Janeiro, Brazil
There is an indisputable belief that language classes should begin with a lead-in. Any teacher, experienced or novice, will also agree that lead-ins are supposed to be short activities that aim at preparing learners for the class. If, on the one hand, the basic lead-in concept is quite well known, on the other hand, it is often not implemented correctly. Lead-ins are many times taken for granted during planning and treated as a quasi-independent component of the lesson. A well- planned lead-in may be the first step towards a successful lesson. But, in order for that to happen, we must see it as a fundamental part of the whole lesson and keep in mind these basic characteristics.

Lead-ins are brief. We want learners to feel motivated and eager to start learning. A lead-in that drags will have the op- posite effect. Remember this is just the first step towards reaching our learning goal for the lesson. If we take too long, our plan will suffer the consequences. Stop the activity while learners are still engaged and producing, and they will be motivated and ready for the next step.

Lead-ins have a pedagogical purpose. Whether using them to break the ice or set the context to what is coming next, we should always know what we want to accomplish with the proposed activity. One of the most frequent misconceptions concerning lead-ins is that they must necessarily involve games or fun. Fun is obviously a plus, but it is not enough. The idea is to arouse learners’ interest and engage them in a task that will help activate their schemata and prepare them to learn. It is crucial, then, to keep the learning goal in mind and make sure the lead-in will help us move in that direction.

Lead-ins are student-centered. We should never do for our learners what they can do for themselves, and that obviously applies to lead-in activities as well. We must plan lead-ins that are relevant to our learners, encourage them to use lan- guage in meaningful, productive ways, and foster student-student interaction. Then, all we have to do is let learners do the work on their own.

A successful lead-in activity will have a positive impact on student learning. That is certainly a good enough reason to dedicate some extra time to it when planning our lessons.

This chapter of The Monster Book brings a number of fun, student-centered activities that may be easily adapted for use with groups of various ages and levels. When choosing the one you want to use, keep your learning goal in mind and make sure you understand how the activity you pick will help you reach it. By doing this, you will make the most of the lead-in and your class will be off to a great start.
3




This activity involves students preparing a name tent with additional details on it (one item in each corner) to prompt conversation for a get-to-know-you/warm-up activity. The goal is for participants to get to know one another, practice asking and answering questions, and warm up for the ses- sion ahead. The additional information that is requested for the name tent is flexible and therefore can be tailored for the focus of the session.
Preparation
Facilitators can prepare the name tents ahead of the session or do them along with the participants. Distribute the papers (8.5” x 11” or A4 will work) and markers (do not distribute hard-to-read colors
— red, orange, yellow, etc.). NB: The name should be in large let- ters for all to read from a distance. The goal is to learn one another’s names, and having large letters is helpful.
Procedure
1. Distribute the papers and markers.
2. Explain to participants that they will make name tents with several items of information. They should wait for full instructions before beginning.
3. Explain what should go on the name tent. Give an overview of all items before they start to write/draw. Then go through each item one by one, giving clear instructions.
4. Allow time for participants to complete each corner.
5. When participants are finished, they should turn  to  the  person sitting closest and ask and answer questions about the pictures/words on the name tent. Give them five to seven minutes to swap information.
6. Have participants introduce their partners to the group and say something about one of the corners on the name tent.
Variations
1. If participants are from only a few locations (cities/institutions), mix them up by not allowing participants from the same institutions/cities sit next to each other during step #5 above.
2. As the facilitator, you can participate in the pair work portion and model the introduction.
3. Depending on the length of the training, you can mix participants up later and have them swap name-tent information with someone else.
4. You can add to the name tents other items throughout the training and turn them into a type of evaluation of the work- shop. E.g., Draw/write the activity you are most likely to use as a result of the training; the activity that you won’t use and why; whether you achieved the purpose of this training; etc.
5. Be sure to revisit the corner that relates to the goals of the training near the end of the event to see if the goal was reached. This can be part of the evaluation at the end.

Contributor: Maria Snarski, Regional English Language Officer
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When to Use It
· To build rapport
· To get participants familiar with one another in a class or training
· To help the facilitator learn names of participants
· To informally assess level of learners/ participants
Level
Skills
Practice
Materials
Paper for name tents, markers, tape
Preparation Time
5–10 minutes
Activity Time
15–30 minutes, depending on interaction among participants during mingling portion
Other
Corner name tents can be folded and put in front of a participant if he/she is seated at a table or taped onto the front of the desk. They can be saved for use in subsequent sessions until names are known.



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA
Roll call does not always have to be a tedious activity in which precious classroom time is spent on administrative is- sues. Use it to enhance the teaching point that day or to review something that was discussed or learned previously.
Making instructional use of the roll call makes every student accountable for giving input. It can also prompt students to become more actively involved in the classroom.
Preparation
Select type and manner of feedback desired (vocabulary, content, language point, etc.).
Procedure
1. Instruct students on feedback required and call roll requesting that feedback.
2. If used as a Bell Activity (see page 7), write directions for the feedback on the board or have them ready on PowerPoint or a projector so students will see them upon entering.
Variations
Student Responsibility for Attendance:
Use laminated name cards/magnets/clothespins with students’ names on them. Have an in/out area for these cards/magnets/ clothespins. Students are to be responsible for moving their name from the “out” side to the “in” side, indicating their attendance.
The instructor can also use cards/magnets/clothespins to ensure s/he hears from each student during a class, moving the marker as s/he has an interaction with each student (answering a question/asking an appropriate question, etc.).
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When to Use It
· To take attendance and get feedback from students
· To help learners become more responsible/accountable for learning
· To keep track of participation in class
Level
Skills
Practice
Materials
Type of “markers” for attendance (cards, clothespins, magnets)
Preparation Time
5 minutes
Activity Time
Throughout class time 5–15 minutes; e.g., feedback request
Beginning level:
Give a command with a familiar verb; students act it out. “Stand,” “Sit,” “Open your book,” etc.
High beginning level:
Each student must say a vocabulary word related to a specific category (food, colors, clothing, nationalities, etc.)
Low intermediate level:
Give a verb; the student gives the past participle (or mix up with different subject pronouns, etc.)
Intermediate level:
Act out a verb; students guess the word in the target language



Contributors: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA, with additional ideas from Maria Snarski, Regional English Language Officer, and Monica Wiesmann-Hirchert, EFL/ESL/ESOL instructor, teacher trainer, Senior English Lan- guage Fellow, Turkey (2006/2007) and Brazil (2010/2011)
The Entrance/Exit Activity can double as a way to get infor- mation/feedback from students and to take roll.
Preparation
Prepare the question you will use for the Entrance/Exit Activity  ahead of time. This should be based on the feedback or the topic you’d like the students to respond to, e.g., Write the activity you liked best today and explain why; Write a question about today’s topic that you’d like to learn more about; Write one thing you learned today that you didn’t know before class; Write five past participles; etc.
Procedure
1. Hand out slips of paper if necessary.
2. Give the instructions for the feedback requested for that day.
3. Students write their name and feedback on the paper.
4. Students hand the slip of paper in as they leave the classroom.
Variations
Use laminated name cards/magnets/clothespins (as described in Roll Call/Attendance on page 5) with students’ names on them. Students can put their feedback in their clothespin and drop it into a basket or slip it under their name magnet.
The feedback can also be collected verbally before students leave the room.
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When to Use It
· To take attendance
· To get feedback from students
· To check on understanding of a concept for the day’s class (before or after)
Level
Skills
Practice
Materials
Slips of paper, magnets, clothespins, name cards (see Roll Call/Attendance activity on page 5)
Preparation Time
5 minutes
Activity Time
5 minutes
Other
This is also good to use during multiple-day training sessions to get feedback from participants about what activities are going well and how things in the training might be altered, etc.



This activity should be ready so that students can begin working as soon as they enter the classroom. It should be a light activity to get students thinking and interacting in English. It can be a puzzle, a riddle, a word game, etc.; e.g., copies of the same puzzle placed around the classroom be- fore the class begins (could be at group tables, one for pairs, projected, on the board, or taped on the walls around the room). Instructions should be on a screen or the board, en- couraging students to get started on the puzzle as soon as they enter the room.
Preparation
The instructor prepares whatever the activity is ahead of time (selects the riddle, prepares copies of the puzzle, etc.). If necessary, the an- swer key should also be prepared to show to the class. Instructions should be displayed on the board.
Sample instructions on board:
· Work alone or in groups to complete the activity (puzzle, word game, etc.).
· When you have completed the task, the individual or all group members should raise their hands.
· The first group to complete the activity correctly will win a prize. (The prize could be a star/a point for completing it first, or a round of applause! It need not be a concrete prize.)
Procedure
1. Before the students enter and the class begins, preposition the 
puzzles for the groupings/pairs. Put them on the desk with some colorful highlight so it stands out.
2. Have the instructions up on the board or on the screen for 
students to view upon entering (see sample above).
3. Try to keep quiet about the instructions on the board; students should notice the instructions on their own and start working.
4. As groups begin working, walk around to provide any needed encouragement/support.
5. When the first group completes the puzzle and indicates this with raised hands, bring the class together and go over the answers.
6. Distribute the prize if applicable.
Variations
1. Depending on the number of students in class, the puzzle could be combined with the Four Corners activity (page 54) by having one puzzle in each corner (taped on the wall or available on a table). Students could be pre-divided (by color/ number) to go to a designated corner to work on the puzzle with others.
2. The activity could be as easy as a one-line riddle or puzzle on the board that students could do at their desk. It need not be something as formal as a long, involved group activity.


Contributor: Maria Snarski, Regional English Language Officer, with additional variations by Train the Trainers participants in Brazil
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When to Use It
· To transition students into English
· To warm up a class
· To set the schema of the students
· To focus students after a break
Level
Skills
Depends on activity
Practice
Materials
Depends on activity: copies of puzzle, selected riddle
Preparation Time
5 minutes
Activity Time
5–15 minutes
Other
See puzzles from The Lighter Side of TEFL https://americanenglish.state.gov/resources/ lighter-side-tefl




This is an oral activity that gets students out of their seats and talking to each other. The goal is to find someone in the class who can answer a given survey question affirmatively. It is commonly used as an icebreaker, but is also a good way to practice particular grammar forms and, of course, to prac- tice speaking.
Preparation
A list of ten to twenty questions (teacher- or student-generated) is needed to start. These questions should be related to the charac- teristics and experiences of the particular class (e.g., Do you speak more than two languages? or Have you ever traveled by plane?). All students are given the handout with these questions on it. It may be useful to go over the questions with the students to prepare them with pronunciation or vocabulary. There could be some sort of prize for whoever finishes first.
Procedure
1. Students are instructed to walk around the room and find one classmate to respond positively to each question on the list.
2. Students ask any of the questions to a classmate. The questions need not be asked in any particular order.
3. Students are allowed to ask only one or two questions of the same person.
4. Students must actually ask the question and not just point to the question on the handout.
5. If the student being asked can answer in the affirmative, 
the interviewer writes the interviewee’s name next to that question. If the  interviewee  answers  negatively,  then  nothing is written down, and the interviewer will need to look for someone else who might be able to answer affirmatively.
6. More advanced students can be instructed to ask follow-up questions.
Variations
1. The questions can be put into a Bingo grid. (See the Song Bingo activity on page 41 for more information.) If this option is chosen, it is recommended that the questions be placed in different squares on each Bingo card so that students don’t all call “Bingo!” at once.
2. The questions can be written out for the students exactly as they should ask them, or they can be given simple sentence stems or vocabulary items so that they construct their own question practicing a particular grammar point.
e.g.,	Present tense/habit question	exercise every day [image: ] Do you exercise every day?
	Simple past question		speak English [image: ] Did you speak English yesterday?
	Present perfect question		eat apple pie [image: ] Have you ever eaten apple pie?
3. Have pairs of students create the questions using information prompted by the teacher (past tense, daily routines, etc.). Give a time limit instead of a question limit. Collect the papers and redistribute them for pairs to use.
4. Have students report/write what they found out about their peers.

Contributors: Staff at Hawaii Pacific University, Katie Ryan and Caralyn Bushey from the Office of English Language Programs, and David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA
[bookmark: The_Monster_Book_Cover-508_Part24][bookmark: Find_Someone_Who] 	Find Someone Who	
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When to Use It
· To serve as an icebreaker
· To practice asking and responding to questions
· To practice a particular grammar point (verb tenses, etc.)
Level
Skills
Practice
Materials
Handouts
Preparation Time
5–15 minutes
Activity Time
10–20 minutes
Text
Questions


[bookmark: The_Monster_Book_Cover-508_Part25]Example
Find Someone Who…

Circulate around the room and find someone who can answer “yes” to each of the following questions. If the answer is yes, have him/her sign your sheet. Try to get as many signatures as you can. Change the verb to the past participle where necessary.

Have you ever…

1.  ____________  (to live) overseas for more than one year?
2.  ____________  (to sing) karaoke?
3.  ____________  (to be) without a shower for more than two weeks?
4.  ____________  (to ride) a horse?
5.  ____________  (to eat) frogs’ legs?
6.  ____________  (to be) vegetarian?
7.  ____________  (to swim) in three or more different oceans?
8.  ____________  (to fly) an airplane?
9.  ____________  (to break) a bone?
10.  ____________  (to do) volunteer work?
11.  ____________  (to climb) a tree more than 20 feet vertically?
12.  ____________  (to have) a close relative who lived to over 100?
13.  ____________  (to cook) a meal by yourself for more than 20 people?
14.  ____________  (to keep) a hamster as a pet?
15.  ____________  (to jump) out of a plane?
16.  ____________  (to see) a polar bear in the wild?
17.  ____________  (make your own question!)
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As this activity focuses on similarities and differences, it is useful in introducing, consolidating, or reviewing the use of certain key words and expressions such as both, and, but, and however. It is also useful in getting students to know each other better and build class rapport.
Preparation
There is virtually no preparation needed for this activity if the gram- mar has already been introduced. To exploit the practice of but and however, students should be prompted to use them in contrasting.
Procedure
1. Put students in pairs.
2. Pairs work together to determine five things they have in common and five things that are different between them.
3. Students write the ten items down and later report to the class or a larger group.
NB: Students should be prepared to report the similarities using
both, and, but, and however.
We both like…
She likes…               , but I like…
We are both wearing…
He lives in…               , but I live in…
We both have (math)…
We both saw (movie)…               with…
Variations
1. This activity gives students great practice in asking questions. It works best if the question format and topics are brain- stormed ahead of time. Students work with partners initially and then report to a larger group or the whole class.
2. With more advanced students, you can play this as “Uncommon Commonalities,” where easy subjects (such as travel or food you both like) are off-limits. An uncommon commonality might be a food that both of you have never tried or the sum of the ages of your parents.
3. Have students find commonalities using a Venn diagram. Students read the list of activities and take turns asking about the items on the list. If neither of the students does the activity, they write that activity outside the circle. After they go through the list, the activity can become a mixer. Pairs of students stay together and interact with other pairs of students trying to find others who do an activity that they have listed at the bottom. When they find others who do that activity, they write the names next to the activity.

[bookmark: The_Monster_Book_Cover-508_Part26][bookmark: In_Common_(and_Not)] 	In Common (and Not)	
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When to Use It
· To find out more about classmates
· To practice comparing and contrasting using real data
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
20+ minutes


But these people do…
We…
My partner…
[bookmark: The_Monster_Book_Cover-508_Part27]We do not…
My Partner
I  	
We
I…
 	
“I…” “We…” “My partner…”
Others
“We do not…, but these people do.”
11


















	I walk for exercise.
I go swimming in the summer. I play soccer.
I go to see professional soccer games.
I help my parents do the housework.
I know how to play badminton. My favorite sport is tennis.
I watch English TV programs. I watch golf on TV.

	I want to learn how to speak a language besides English.
I exercise almost every day.
I often ask my parents for advice.
I play video games.
I like to watch the Olympics. I know how to ice skate.
I use a cell phone often.






















Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA

This activity focuses on getting students to find information using reading or speaking skills. It is useful for introduc- ing a variety of topics or themes from something “big,” such as a neighborhood, to something more particular, such as rules and regulations of a class or institution, or even getting to know a textbook. Scavenger Hunt is typically played in teams, so it is also useful as a team-building exercise.
Preparation
The instructor prepares the list of questions on a worksheet based on the theme of the scavenger hunt. Room should be left for the answers. For a sample of a scavenger hunt based on this book, see page 13.
Procedure
1. Put students in groups (by counting off, those wearing similar color of clothing, etc.).
2. Groups work together to find the answers to the questions on the worksheet. To facilitate working together, groups should share one worksheet.
3. The first group to complete the worksheet with the correct an- swers wins.
Variations
This activity can be made with very straightforward questions or
turned into a puzzle to make it more challenging and tap into critical thinking. For the latter, an answer can be the next clue to the following answer.

Straightforward: What is the number of the classroom? (e.g., 415) 
More difficult: What is the sum of the digits of the classroom? (10)
Even more difficult: The number ten is the sum of this location number. (415)
Answer becomes another clue: What is the title of the page that equals the sum of the classroom?
Contributor: Maria Snarski, Regional English Language Officer
[bookmark: The_Monster_Book_Cover-508_Part28][bookmark: Scavenger_Hunt] 	Scavenger Hunt	
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When to Use It
· To give an overview of something to the students (location, institution, class, textbook)
· To build teams
· To provide critical thinking practice
Level
Depending on questions chosen
Skills
Practice
Materials
Worksheet for each group
Preparation Time
10–20 minutes
Activity Time
15–30 minutes



[bookmark: The_Monster_Book_Cover-508_Part29]SAMPLE SCAVENGER HUNT

1. How many chapters are in this book?
2. In what chapter can you find ideas about using songs in the classroom?
3. In what year was the second edition of the book published?
4. What is written on the spine?
5. How many pages are in the book?
6. Who is David Malatesta?
7. Who is the artist of all the drawings in the book?
8. Who is the intended audience of the book?
9. What page is the Table of Contents on?
10. Where is the Appendix?


ANSWERS:
1. 16          2. 3          3. 2017          4. The Monster Book of Language Teaching Activities 
5. 288          6. One of the contributors          7. Ricardo Anderson 
8. teachers of English          9. v 10. 255
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Contributor: Elizabeth Crockett Hixon, English teacher, Florence RE-2, Florence, Colorado; English Language Fellow, Brazil, 2011
This activity is a good controlled speaking activity, which uses a worksheet that can be tailored for the students in the class.
Preparation
Make the student worksheet. Depending on the size of your class, you will have one or more even-numbered groups (at least six per group works best). Write enough questions for all but one group member. (So, if you have groups of six, you will need five different questions.) These can be getting-to-know-you questions or ques- tions related to a specific topic or language point. On the left side of the worksheet, number one through six (or the number of students per group) followed by a blank line. On the right side, write the five questions (for example, if there are six group members) starting across from number two. See sample below.
Procedure
1. Divide the class into groups with equal numbers in each group. 
2. Give each student a worksheet that has been folded down the middle (so the students can only see the numbers and the blank lines, not the questions).
3. Each student should write his/her name on line number one, then pass the sheet to his/her left to a group member. That person will write his/her name on line number two. Continue 
as such until each student receives his/her paper back. (Note: You can play some upbeat music during this paper-passing, as it keeps the flow of the activity.)
4. Students open their papers and mingle in their groups, asking each question to the student whose name is to the left of the question on their sheet.
5. After the students have had a chance to “make the rounds,” ask them to return to their seats for a whole-group discussion, depending on the intent of the exercise. What did you find interesting? What did you learn? What did you want to talk more about?, etc.
Variations
During the question phase, you can choose to leave the responses oral or have students take notes on the answers to report back. With larger groups, especially, it may be helpful to take notes.
e.g., Unit on Food
1. _________________				--------XX--------
2.  			What are your three most favorite foods?
3. 			Do you know how to cook? If so, what?
4. 			What’s your favorite restaurant?
5. 			Who’s the best cook in your family? What does this person like to make?
6. 			What food or dish would you recommend to a foreigner? Why?

[bookmark: The_Monster_Book_Cover-508_Part30][bookmark: Discussion_Starter] 	Discussion Starter	
14
When to Use It
· To break the ice
· To begin a discussion of a particular topic
· To review material
Level
Depending on questions chosen
Skills
Practice
Materials
Worksheet for each student
Preparation Time
10–20 minutes
Activity Time
15–30 minutes



This activity takes no preparation and is a good way to get students up, moving, and participating in an early class for the semester. Alternatively, the question can be changed slightly to provide practice during a course.
Preparation
This activity has no preparation and takes very few resources. It capi- talizes on student participation.
Procedure
1. Start with a clean board or at least enough space on the board to make lists.
2. Set a time limit to challenge the students to race against the clock.
3. Give one of the students a piece of chalk or a marker to write on the board.
4. The student goes to the board and writes any word that s/he knows in English and then returns to give the marker to the next student.
5. When the time is up, count the words, erasing the ones that are repeated or wrong.
6. Show students that they already know a lot, but as a group they always know more. Make them talk about how they can learn from each other.
Variations
1. For more advanced groups, you can ask them to write words whose first letter is the last letter from the last written word, or limit it to a category such as food, furniture, fads, etc.
2. For large groups, you can divide the board into two parts and the class into two teams.
3. Do this activity in the beginning and at the end of the semester to see if they have learned more and if they are more com- fortable with group work.

Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
[bookmark: The_Monster_Book_Cover-508_Part31][bookmark: I_Know_English] 	I Know English	
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When to Use It
· To break the ice
· To begin a discussion of English
· To launch a class
Level
Look at Variations to mix it up
Skills
Practice
Materials
Board, marker or chalk
Preparation Time
None
Activity Time
5–15 minutes



This activity helps bring young learners together — to stop what they are doing and focus on the teacher and get ready for the next activity. It’s a playful, creative, participatory way to get learners’ attention. The game is similar to “Simon Says” in that students should copy arm movements while the instructor is saying This but not copy the arm movement when the instructor says That.
Preparation
None
Procedure
1. Start saying This several times and make a different movement with your arm for each This said.
2. The children should copy the movements demonstrated.
3. After several arm movements with This, make a movement and say That. The children will follow your movement and you should point out that next time you say That they should not copy your movement. Once you have their attention, you can move on to the next activity.
Variations
1. Use alternative intensity and ways of body or voice use. For example, make smaller movements or use a finer or deeper tone of voice.
2. Have a learner conduct the game or even play it in small groups or in pairs.

Contributor: Matías Ansaldo, psychologist and teacher of English, expert on EFL for young learners, Buenos Aires, Argentina
[bookmark: The_Monster_Book_Cover-508_Part32][bookmark: This_That] 	This That	
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When to Use It
· To warm up the class
· To practice vocabulary
· To get students’ attention
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
3 minutes



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA
This is more of a technique than a full activity. The point of this activity is to get secret responses from students about a question — things like whether they did their homework or liked an activity, or if they understood the grammar point or want to change seats. It’s an easy-to-use way to get secret answers from students.
Preparation
None
Procedure
1. Tell students you will ask a question, and they are to put up one finger for true and two for false.
2. Students are to keep their eyes closed during the activity. Check- ing that eyes are closed can be done in a fun, lighthearted way.
3. The first couple of questions can be “fake” questions, with the instructor asking things like “Is it Wednesday today?” Raise one finger if true; two fingers if false. “Is this English class?” etc.
Variations
1. If the class is small enough, you can have students line up in one row so that others cannot see their fingers up in the air while they are looking straight ahead.
2. Have students ask questions.
[bookmark: The_Monster_Book_Cover-508_Part33][bookmark: Class_Poll] 	Class Poll	
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When to Use It
· To allow students to have a “secret” vote on something
· To get a sense of where the class stands on something
· To help students feel more at ease answering certain questions
Level
Skills
Practice
Materials
None
Preparation Time
A few minutes — if need to line students up
Activity Time
5 minutes



Contributor: Scott Chiverton, Regional English Language Officer
This activity comes from a game kids used to play. It is really great as a warm-up or get-to-know-you activity. The main aim is to get the participants to make statements using “I’ve never” in order to find out a little about others. It’s a great way to add a little bit of laughter and energy at the begin- ning of a class, and the participants learn a lot about how conservative or adventurous their peers or colleagues are.
Preparation
None
Procedure
1. Put students into groups of about five or six.
2. Students should hold their hands out with all their fingers up.
3. One student in each group begins by creating a truthful state- ment beginning with “I’ve never…,” e.g., I’ve never eaten sushi; or I’ve never climbed a mountain.
4. Each group member who has done the activity in the statement must put a finger down. The next group member says his/her I’ve never statement.
5. The game continues until there is only one member with one or more fingers still up.
6. Remind the participants that the goal is to say things you think others have done.
Variations
1. Depending on the level, this can be used with the following structures:
a. Last week/month/year, I didn’t… (go to a restaurant, exercise, take a bus)
b. I like sushi, jazz, swimming in the ocean.
2. Information from the activity can be used to build personality profiles of peers, or surprising comments could be revealed during a report session.

[bookmark: The_Monster_Book_Cover-508_Part34][bookmark: I’ve_Never] 	I’ve Never	
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When to Use It
· To get participants familiar with one another in a class or training
· To reinforce the use of the present perfect
· To build rapport among participants
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
10 minutes



[image: ][bookmark: The_Monster_Book_Cover-508_Part35][bookmark: LISTENING]LISTENING




Listening comprehension has always been a challenging area for language teachers. The ephemeral nature of sounds and their concomitant cognitive processes in the mind of the listeners have rendered listening comprehension one of the most difficult skills to teach. Yet, people listen and most of them succeed in understanding the oral messages. This applies not only in their native language but also when they have learnt a foreign language for some length of time. Thus, there is obviously a set of processes through which learners eventually master listening comprehension skills. The main task of a language teacher is to dig deeper into the process and show the learners the way to engage in those processes in order for them to listen more effectively.

Teachers use a wide range of techniques in a listening comprehension lesson. Those with limited experience and mini- mum knowledge about listening will probably just have their students listen to a recorded material, throw some com- prehension questions, and then conclude the session by checking the answers with the class. Another type of teacher comprises those who have armed themselves with considerable knowledge of listening comprehension and therefore can lead the students to a deeper processing of the oral messages. Still, another type of teacher is those who have come to a realization that listening comprehension skills can be developed through activities that engage the whole context of the teaching-learning activities. As education and teaching methods develop further, this latter type of instruction should be made more prominent and widespread.

By engaging, it is meant that listening activities should not only be limited to silent processing of individual students but also embrace many kinds of support in the context. One of the examples is cooperative listening, a technique by which the class members engage in a collaborative reconstruction of the oral messages. Learners share with each other what they can get from the messages, and even tell each other what particular strategies or tactics they use to catch the messages. In this way, the listening class is no longer an activity with individual students busily processing the messages on their own; rather, it is now a social event in which participants capitalize on the interaction among themselves to reconstruct the fleeting messages.

There are a lot more ideas of teaching approaches that can be thought of and planned. Engagement can translate into different kinds of activities that take into account the learners, the materials, the teachers, and the follow-up activities. The notion of engagement serves as a reminder for teachers and learners about myriads of activities that combine those four elements to generate effective and fun listening comprehension classes.

Novice teachers will find the idea of engagement beneficial for their listening class. It prompts them to think about alternative techniques that can be tried out in their classes. By thinking of many different, creative ideas for teaching listening, they will not get stuck in the old-fashioned idea that listening comprehension is all about having the students listen and then answer comprehension questions.
Contributor: Patrisius Istiarto Djiwandono, professor in English Language Education, Universitas Ma Chung, Indonesia
[bookmark: The_Monster_Book_Cover-508_Part37]Listening
By Patrisius Istiarto Djiwandono 
East Java, Indonesia
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Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA
This activity can serve as an icebreaker. The facilitator reads sentences about him/herself, and students identify the tense and guess whether the statement is true or false.
Preparation
Prepare the statements ahead of time. A sample list of statements is on the next page.
Procedure
1. Distribute the handout or have students create a sheet with the same categories as those on the next page.
2. Read the sentences aloud.
3. Students mark the verbs as past (completed action) or the pres- ent or progressive (action in progress). Remind them that there are two verbs in each sentence.
4. Students also mark the statements as true or false.
Variations
1. Use statements about a person or place that relates to the topic students are studying.
2. Have students design the statements about themselves and do the activity in pairs or groups.
3. Student-generated statements can be redistributed so that one student serves as a monitor of the answers.
[bookmark: The_Monster_Book_Cover-508_Part38][bookmark: Tense_Statements] 	Tense Statements	
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When to Use It
· To review past/present/progressive verb tense
· To get to know the facilitator
Level
Skills
Practice
Materials
Handouts if the class is using them. Students can prepare the answers on a sheet of paper.
Preparation Time
5–10 minutes
Activity Time
10–15 minutes



[bookmark: The_Monster_Book_Cover-508_Part39]Tense Statements

Sample handout for students (or they could prepare these statements at their desk):
1. I ride my bike to work every day, and one day, I rode my bike 110 miles.
2. I live in Chicago, but I have lived in Japan, France, and Spain.
3. I have two sisters, and one of them just had a baby last month.
4. I work in a high school with 2,500 students, but I taught university in the past.
5. I love pets, and I have several dogs, cats, and birds at home.
6. I play bass in a country band, and I play in a Latin band where I sometimes sing in Spanish.
7. I like to eat in fast-food restaurants, and I just ate at one before coming here.
8. I am a teacher, and I have been teaching since 1987.
9. I have flown to many cities, and usually I fly in economy class.

1.	a) past or present
b) past or present true or false
2.	a) past or present
b) past or present true or false
3.	a) past or present
b) past or present true or false
4.	a) past or present
b) past or present true or false
5.	a) past or present
b) past or present true or false
6.	a) past or present
b) past or present true or false
7.	a) past or present
b) past or present true or false
8.	a) past or present
b) past or present true or false
9.	a) past or present
b) past or present true or false
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This listening activity gets students to participate simply by raising the appropriate card to indicate True or False.
Preparation
Prepare enough cards of each of two colors for the number of stu- dents in the class — one color for True and one for False.
Procedure
Give each student (or pair of students) two cards: TRUE and FALSE (each on different color cards). Students should have the TRUE cards in their right hands and FALSE cards in their left hands. Read a statement (on a theme), and students hold up one of the cards expressing if they think the statement is true or false.
Variations
1. Cards can be used and distributed per group so that team members can consult on the answer before raising the appropriate card. This helps reduce the pressure of the individual answer.
2. Instead of cards, have students move to different sides of the room to indicate their answers or line up and step to right for True and left for False.
3. Have students raise their hands for True and keep them down for False.
4. The facilitator can read the statements from the back of the room so the students cannot lip-read.
5. The teacher (or students) makes a set of cards for each student (or students can simply gesture up for affirmative and gesture down for negative, or whatever gesture would be appropriate). The teacher asks a series of close-ended questions (about a story students have read or heard, about grammar features they have been studying, about word meaning, etc.). Each time, the students raise their cards (or gesture) to indicate an affirmative or negative answer. Students can be asked to justify their answers if they have sufficient English.
Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil; with additional ideas from Elizabeth Crockett Hixon, English Language Fellow, Brazil, 2011, Maria Snarski, Regional English Language Officer, and Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
[bookmark: The_Monster_Book_Cover-508_Part40][bookmark: True/False] 	True/False	
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When to Use It
· To answer comprehension questions on a text or listening activity
· To review a concept that the class has been working on
· To get to know the teacher (the teacher can say statements about him/herself); stu- dents/participants can answer
· To help students get to know their classmates. The class can be divided in half, and the statements can all start with “The majority of the students…”
Level
Skills
Practice
Materials
Colored cards (green = true; red = false); 2 (1 of each color) for each student
Preparation Time
15 minutes
Activity Time
10+ minutes



Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
This activity makes use of supermarket ads. The ads do not need to be in English, and they are usually plentiful and easy to find.
Preparation
Prepare questions with superlatives or comparatives to use in ad- vance in order for the activity to flow, e.g., What item is the most expensive? What is the least expensive? Include prices/numbers that relate to the ads.
Procedure
1. Distribute the supermarket ads.
2. Go over vocabulary with students using some “locate” questions, e.g., point to the watermelon, point to the milk, etc.
3. Ask the questions created prior to the activity.
Variations
1. Put students in pairs and have them quiz one another on any of the language items.
2. Have students write some questions at their desks individually or in pairs. Have students/pairs ask their questions to the class.
[bookmark: The_Monster_Book_Cover-508_Part41][bookmark: Supermarket_Ads] 	Supermarket Ads	
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When to Use It
· To review vocabulary
· To practice: comparatives, superlatives, food vocabulary, numbers, and how to say prices
Level
Skills
Practice
Materials
Supermarket ads (one for each pair or one for each student)
Preparation Time
10 minutes to prepare questions
Activity Time
15+ minutes



Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
This activity makes use of fast-food placemats. The placemats do not need to be in English, and they are usually plentiful. They typically have a variety of images and lots of colors.
Preparation
Prepare questions/statements to use in advance in order for the ac- tivity to flow. The types of sentences or questions will be determined by the placemats. Questions could focus on the present continuous tense, vocabulary, location, prepositions, etc.
Procedure
1. Give each pair of students a placemat and ask questions or say statements related to the picture.
2. Students try to find the answers in the picture.
Variations
1. For lower levels, the teacher can focus on vocabulary only.
2. This could be played as a competition.
3. Students could quiz one another in pairs or groups.
4. Students can write sentences describing the picture.
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When to Use It
· To review vocabulary or grammar items
· To introduce specific language (depending on the images on the placemat)
· To practice describing
Level
Skills
Practice
Materials
Fast-food placemats (one for each pair, group, or student)
Preparation Time
10 minutes to prepare statements and questions
Activity Time
15+ minutes



In this activity, students demonstrate listening skills by standing up and holding up the sign corresponding to the cues in the selec- tion being listened to.
Preparation
Select an alternative text to be read or listened to. A sample text is provided below. Identify the focus words and prepare cue cards. If using the sample text, suggested focus words are hospital, doctor(s), nurse(s), patient, and said. Prepare multiple cue cards for the same words depending on class size and the number of words you wish to focus on.
Procedure
1. Distribute cue cards to students randomly.
2. Briefly brainstorm with students what they believe the listening is about based on the cue cards they were given.
3. Instruct students to stand up and hold up the sign and immediately sit down when they hear the word on the cue card being read.
4. Do a sample line to check instructions or model the activity.
5. Start reading at a normal pace.
Variations
1. Use picture flash cards instead of words.
2. Assign “reader roles” to some of the students in class as others listen and stand up.
3. Post a cue card on the wall; divide the class into groups and have them stand in the middle of the room. Students run/point to the words as the text is being read. If you choose to do this, you may need to change the number of focus words as well as your reading pace.
4. Instead of selecting words, have groups of students listen for words from themes; e.g., Group 1 stand up for words related to food; Group 2 stand up for words related to people; Group 3 stand up for words related to numbers.
5. Read the text again and hold a discussion based on the text. For the sample text, the discussion can focus on jobs commonly held by women and men in their countries. The discussion can be further extended with the use of video clips showing different jobs/tasks being performed by both men and women.
6. Ask students to write a paragraph or essay (depending on level) on the topic. For the sample text, the writing can focus on comparing and contrasting jobs held by men and women in their countries and in the United States.

Sample Text:
At the hospital near where I live, all the doctors are women, and all the nurses are men. Every time new patients arrive at the hospital, they always call the doctors nurses and the nurses doctors.
One day at the hospital, a doctor was talking to a patient, a man, and the patient said, “ Excuse me, nurse, when can I see the doctor?” “Listen,” said the doctor. “I’m not a nurse; I’m a doctor. And the man you think is a doctor is a nurse.”
“Oh…sorry,” said the patient. “I thought the doctor, I mean the nurse, I thought the nurse said you were a nurse.” “Well, I’m not,” said the doctor. “I’m a doctor, not a nurse.”
“Well, once again, sorry about that,” said the patient. “By the way, what’s your name?” “Nurse,” said the doctor. “Doctor Nurse.”

Contributor: Monica Wiesmann-Hirchert, EFL/ESL/ESOL instructor, teacher trainer, Senior English Language Fellow, Turkey (2006/2007) and Brazil (2010/2011)
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When to Use It
· To review vocabulary
· To  check listening
· To energize a class
· To prompt discussion
· To add a kinesthetic component to an activity
Level
Skills
Practice
Materials
Short text to be read or selected listening to be played; cue cards
Preparation Time
5–10 minutes
Activity Time
5–10 minutes
Possible Resources
Songs, podcasts, video or movie segments Audio books: The Autobiography of Mark Twain https://americanenglish.state.gov/resources/ autobiography-mark-twain or
The Adventures of Huckleberry Finn https://americanenglish.state.gov/resources/ adventures-huckleberry-finn



Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
This activity is easy, takes very little preparation, requires no materials, and gets students up and moving. It’s great for kinesthetic learners and for an energy break to wake students up.
Preparation
Prepare some questions related to the topic (e.g., personal informa- tion) or grammar point (present perfect). E.g., Are you 16? Do you have a brother? Does your last name have the letter “a” in it? Have you been to X city? Have you ridden on a motorcycle? Have you made a cake?
Procedure
1. Tell the students that you are going to ask them some questions or read some statements.
2. If their answer to the question is “yes,” they should stand up. If the answer to the question is “no,” they should sit down. If using statements, students should stand for a true statement and sit down for a false one.
Variations
1. Read statements aloud. If the students agree with each statement, they stand up. If they disagree, they sit down.
2. Another variation is to say, “If you’re wearing jeans, move to an- other chair. If you have blonde hair, move to another chair…” The students who meet your description need to stand up and trade places with the other people who meet the description and have stood up.
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When to Use It
· To review vocabulary
· To check listening comprehension
· To energize a class
· To add a kinesthetic component
Level
Skills
Practice
Materials
None
Preparation Time
5 minutes; enough time to prepare questions/ statements or look around the room to tailor statements to students in the room
Activity Time
5–10 minutes



Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
This activity is easy, takes very little preparation, requires no materials, and gets students up and moving. It’s great for kinesthetic learners and for an energy break to wake students up.
Preparation
Preselect vocabulary words that relate to recent work in class.
Procedure
1. Have all students stand up.
2. Teach them a mime (an action) for each word you want them to practice.
3. Once the students have learned the mime for each word, call out the words one at a time and have the students act out the mimes.
4. Continue doing this but start calling out the words faster and faster until the students are laughing and can no longer follow you.
Variations
Have students identify words and mimes. They can also take turns being the “caller.”
NB: Be careful of certain gestures and their meanings in other cultures. Some gestures can be offensive in other cultures.
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When to Use It
· To review vocabulary
· To  check listening
· To energize a class
· To add a kinesthetic component
Level
Skills
Practice
Materials
None
Preparation Time
5 minutes; enough time to prepare the words and relevant mimes
Activity Time
10–15 minutes



TPRS is used to teach vocabulary, both abstract and concrete. The TPRS method was developed as an outgrowth of TPR by a high school Spanish teacher named Blaine Ray in the 1990s. This method begins with a small story created by the teacher, and the story is constructed around the repeti- tion of three new abstract phrases. A more descriptive name for the process would be “story-asking,” since the teacher is constantly asking the story into existence. It shifts students from answering the lower-level questions of TPR (yes and no, choices, wh- words) to answering questions that require higher-level thinking skills involving fantasy creation and personalization of the original story. The teacher has a struc- ture of questioning that must be followed, yet at the same time, he or she must be able to take this line of questioning into whatever direction the students take the story. TPRS should be preceded by TPR until students have a vocabulary base of about 100–150 words, which can be achieved after about one to two weeks of foreign language classes at the high school level and two to four weeks of college (since there are typically fewer college sessions per week). The following 
steps require a good 90 minutes; shorter classes can take up where they left off the preceding day.
Preparation
Select a story appropriate for the class and unit or theme. Identify objects or actions in the story where gestures can be used to illustrate the story. The number of gestures can vary.
Procedure
1. Demonstrate gestures that represent each of the expressions. Teach three gestures at a time. Gesture for one minute until students can do the gestures with eyes closed when hearing the expressions.
2. Tell the story, doing the gestures along with the students the first time.
3. Repeat the story, checking on students’ understanding through their gestures.
4. Pair off students (or group them) to have them tell and gesture the story to one another.
Variations
1. Retell the story with mistakes that students correct.
2. As students read through the story that was just acted out, the instructor points out a few points of grammar, focusing initially on meaning; this is known as pop-up grammar questioning. For example, we say, “What is the verb ending for they and he?” not “What are the third person plural and singular verb endings?” Answer any other questions from the students.
3. Distribute an extended reading that uses the new structures and that is much longer than the original story. Pose comprehension questions in the target language.
4. Students complete a timed writing of the original story; give five minutes to write as much of the story as they can recall in the target language.
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When to Use It
· To practice listening
· To involve kinesthetic learning
· To provide extended speaking
Level
Skills
Practice
Materials
None
Preparation Time
5 minutes
Activity Time
10–90 minutes, depending on follow-up


5. [bookmark: The_Monster_Book_Cover-508_Part47]Using a list of guide words (verbs), students retell the original story in pairs with one student telling and the other gestur- ing, and then a volunteer can retell the story to the class.
6. Have students draw pictures for the story in graphic novel form.
7. Improvise the story, with the class eliciting the key items of a story, for example, a person, place, food, action, etc. Selecting gestures and creating the story can also be done in groups after the key elements are selected. Compare the different stories created.

The instructor should do no more than three expressions per day. Words must be repeated in varied contexts at least 50 to 100 times before students are able to internalize them. By starting with approximately a dozen words in three expressions, students are ultimately able to read an extended story of 300 words because of the surrounding contextual clues.

Dealing with Grammar
To deal with grammar in TPR and TPRS, we spend about five to ten minutes at a time analyzing the grammar in the daily assessments, which occur after the lesson. We find students are actually very curious about grammar (form) and how it func- tions once they’ve had a realistic, meaningful experience (content) with the language.
Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
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Contributor: Elizabeth Crockett Hixon, English teacher, Florence RE-2, Florence, Colorado; English Language Fellow, Brazil, 2011
This activity combines identifying mistakes in sentences with kinesthetic activity. It takes little preparation and gets stu- dents up and about in class.
Preparation
Decide what vocabulary (or grammatical structure) you want to use. Prepare grammatically correct and incorrect sentences that focus on the particular vocabulary or grammatical structure. E.g., (present perfect) I haven’t ever been there. I haven’t ever made a cake. (present tense questions) Do you likes apples? Do you read often?
Procedure
1. Ask the students to stand in a line, one behind the other.
2. Stand on a chair — or somewhere you can be seen and heard — in front of the students. Make sure that you have control over the class.
3. Tell the students that you are going to read sentences or questions that may or may not have mistakes in them. They must jump to the right if they think the sentence is correct, and to the left if the sentence is incorrect.
4. If student(s) jump to the left, have one give the corrected version. 
5. Keep repeating this activity over the course of the lesson, but note down the mistakes they make and use the sentences again.
Variations
1. This activity can be used with any kind of common language mistake: lexical, grammatical, syntactical, or pragmatic.
2. Students can write the sentences.
3. Have students clap if the sentence is correct; do nothing if it’s incorrect.
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When to Use It
· To raise awareness of common errors among students
· To review content
· To get the whole class involved at once
Level
Depending on material
Skills
Practice
Materials
A list of sentences to be read
Preparation Time
Varies
Activity Time
5–10 minutes



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
This is a simple kinesthetic activity that takes no resources and very little preparation. It’s also very versatile in that many structures and themes can be inserted into the activ- ity. Students respond to statements or questions by moving forward one step if the statement is true for them. It’s a great visual for all.
Preparation
Instructor selects the statements to be used in the activity. They could be ones to practice the past tense, future tense, special vocabulary, etc. (e.g., You ate pasta last night. You watched a movie in the last week. You will go to sleep after midnight tonight. You will cook dinner this week. You are wearing a sweatshirt. You have brown shoes on.).
Procedure
1. Line up as many students as you can from the class (or start with a sample). It’s possible to have various lines on different sides of the room.
2. Tell students you will read various statements. If the statement is true for them, they should step forward one step. Start with a few obvious ones first, such as: Today is (fill in the day). We are in (fill in the city).
Variations
1. Use statements with grammar mistakes in them. Have students
step forward if they can spot the mistake. After they step forward, they should be able to correct the error if you call on them.
2. Have students create the statements. This can be done on the spot or as an assignment.
3. Concentrate on one area that you have gone over recently in class (grammar, theme, etc.).
4. Use true/false statements that relate to a reading from the class.
5. Use with comparisons — Step forward if X is bigger than Y. Step forward if A is heavier than B, etc.
6. If space is limited or if it’s easier, have students stand up at their desks to indicate their answer. Another option is to have students stand to indicate they believe a statement is incorrect or false.
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When to Use It
· To have students express understanding of statements/concepts
· To distinguish correct/incorrect grammar
· To provide kinesthetic learning opportunities
Level
Any, depending on statements used
Skills
Practice
Materials
Statements
Preparation Time
5 minutes
Activity Time
10–15 minutes



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
Cross Out is a simple game that takes very little material and gets students involved. Students make the game board in pairs and then play using the board they created. The goal is simply to cross out the word or drawing that the teach- er defines, spells, or describes. The student in the pair who crosses out the most wins.
Preparation
Select the words to be reviewed (colors, verbs, clothing, animals, food, professions, etc.).
Procedure
1. Put students in pairs and have them share one sheet of paper. 
2. Call out the words to review and instruct students to write them on their game board. They can write the words anywhere they’d like on the board (sideways, upside down, etc.).
3. After all words are dictated and written down, start play by focusing on one word at a time. Students are to compete to find the word first and cross it out.
4. Mix up the game by varying the following:
a. Saying the word
b. Spelling the word
c. Defining the word
d. Spelling the word backwards
e. Giving the translation
Variations
1. Have each student design a game board and then switch cards during game time.
2. Invite students to give the clues.
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When to Use It
· To review vocabulary
· To add a tactile element to learning
· To add competition and time pressure
· To recognize words
Level
Skills
Practice
Materials
Paper
Preparation Time
A few minutes to go over rules
Activity Time
5–10 minutes
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Music, like language, can be considered a foundational, human-defining feature. Our participation in music-making is not only universal, occurring in all societies across time and space, but even predates Homo sapiens! Flutes have been found around the campfire in Neanderthal cave sites, in artifacts that date back 53,000 years (Leutwyler 2001).

We hear our mother’s voice crooning a lullaby, participate in music through religious ritual in nearly all the world’s religions, and use music to accompany our important rites of passage. Moreover, in this age of globalization and inter- net, music is more easily accessible to listen to than ever. It accompanies everyday activities, from the music piped into shopping malls and restaurants all the way to our own musical devices found in cars, homes, and earbuds. Young adults listen to musical playlists full of English-language pop music, and that playlist forms an important part of their identities.

It’s  no wonder music is so universally pleasurable and important. After all, it lights up many areas of the brain. Due to powerful new neuroimaging technology, such as PET scans, fMRI, and MEG, researchers are now able to see what parts of the brain are activated by different kinds of human activity. Making music “lights up” more areas of the brain than other activities: playing and listening to music activate not only the auditory processing areas, but also Broca’s area (connected to pattern finding for both music and language), the visual cortex (“the mind’s eye”), and the limbic system, which processes emotion (Moreno 2009). A laboratory director from Harvard Medical School, Gottfried Schlaug, puts it best: “I would challenge everybody to come up with another activity that engages as much real estate in the brain as music-making does” (Cole 2011).

Music enhances certain brain functions, including those which create and process language. What is it about song in par- ticular that makes it so central to the language enterprise? Researcher Diana Deutsch explains, “The boundary between speech and song can be very fragile” (Deutsch 2010, 37), since there is melody in speech, and there is speech in song.

Those of us who teach English as a second language (ESL) already know all of this to be true. Songs and music work magic in the ESL/EFL classroom, for learners of all ages and at all stages! There’s almost no item in English language education — whether it be vocabulary, pronunciation, grammar, listening skills, cultural studies, writing prompts, dis- cussion topics, or practicing for a performance — that songs cannot support. In-class music-based activities can lower the affective filter and let the language enter in ways that other modes cannot achieve. What could look like a pronun- ciation drill instead becomes a “thrill,” as learners practice lyrics to sing a new song expressively. A mystery hidden in a song, such as “Ode to Billie Joe,” can provoke passionate discussions or writing responses. English-language pop music is unusually accessible to the English learner due to its repetition, simple lexicon, and use of the second person (Murphey 1992). Adult immigrants studying ESL can also derive many benefits from the gateway of music, in learning English and in sharing information about their heritage cultures (Lems 2001).

This chapter contains many creative and flexible lesson plans into which you can plug a song of your choice. The simplic- ity of the lesson plans belies the profound effect they can have on your classroom. With music, you’ve got a tiger by the tale — just get on and ride!
[bookmark: The_Monster_Book_Cover-508_Part53]Music
By Kristin Lems, Ed.D. 
Illinois, United States
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Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
Students often want to know the lyrics of songs, and this activity can be used with many different genres to suit many tastes, but is better for those with clearer lyrics and appropri- ate topics. Depending on the song chosen, this activity can lead into extended discussion about a related theme or even prompt a grammar or vocabulary lesson.
Preparation
Choose a song. Before the activity, write the lyrics on the board.
Procedure
1. Go over the lyrics line by line with the students.
2. Play the song or practice singing the song with the students, line by line.
3. Erase approximately 10% of the words. 
4. Draw a blank space under each erased word.
5. Practice singing the song with the students again. Make sure that they can remember and sing the missing words.
6. Erase another 10% of the words and follow the procedure in Step 2.
7. Now erase an additional 20 to 30%, so that you only have about 50% of the words remaining. Practice singing the song again.
8. Finally, erase an additional 20 to 30% so that you have about 20% of the words remaining. Sing the song one final time.
Variation
Put up some of the lyrics first. Ask students to memorize the lyrics in 60 seconds. Cover up the last part of the sentence for each line. Check students on what they remember. Replay the song. Continue with other parts of the lyrics.
Note to Teacher
The number of words that you choose to erase and the pace at which you remove them will depend on the length of the song, the difficulty of the lyrics, and the level of your students. You do not need to erase a high percentage of words. Also be careful about sing- ing the song too many times. You do not want it to become boring.
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When to Use It
· To practice reduced forms (typically found in songs)
· To work on pronunciation and intonation
· To prepare for a discussion
Level
Skills
Practice
Materials
Song as audio file in appropriate format for technology, lyrics
Preparation Time
Lyrics should be known and written on the board ahead of time. Any grammar, vocabulary, or follow-on discussion should be thought out ahead of time.
Activity Time
20–30 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs



In this activity, students discuss in pairs/groups to create questions to match the answers they are given. Students share the possible questions with the class.
Preparation
Prepare the answers to be distributed to students as well as how you plan to distribute them — e.g., slips of paper to pairs/groups, slide to project to group, etc.
Procedure
1. Select a song with questions in the lyrics.
2. Prepare possible answers to the questions in the song. 
3. Distribute the answers to students on either slips of paper or slides.
4. Put students into pairs/groups.
5. Instruct students to create possible questions to match the an- swers they were given. Set up a time for the task to be completed. 
6. After the designated time, have students share the possible ques- tions with the class.
7. Go over the questions with the group. 
8. Play the song with the original questions.
9. Compare the questions in the song with the ones provided by students.
10. Discuss the song and its message/meaning.
Variations
1. Students could match questions/possible answers on slips of papers to form pairs; then, they could discuss possible scenarios and/or where the questions came from prior to the teacher play- ing the song.
2. The questions could also come from recorded interviews, pod- casts, etc.
3. If interviews or podcasts are used, students could be given the 
task of identifying who the interviewee is, where or when the interview took place, etc.

Contributor: Monica Wiesmann-Hirchert, EFL/ESL/ESOL instructor, teacher trainer, Senior English Language Fellow, Turkey (2006/2007) and Brazil (2010/2011)
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When to Use It
· To review question formation
· To promote pair/group work
· To energize a class
· To prompt discussion
· To activate students’ background knowledge about a particular topic
Level
Skills
Practice
Materials
Answers to preselected questions, songs or other selected audio segment
Preparation Time
15–20 minutes
Activity Time
15–30 minutes
Possible Resources 
Talk show interviews 
Podcasts
Video or movie segment
Songs, e.g., “Are You Lonesome Tonight?”



Contributors: Diane Millar and Harry Samuels, Regional English Language Officers
Sample Bingo Boards
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This is a slight twist on traditional Bingo. Students draw the grid — either a 5x5 or 3x3 — and fill in the grid from a list of words. The words are preselected from the song by the instructor.
Preparation
The facilitator should select enough words for the Bingo game card
— at least 24 for the 5x5 and eight for 3x3. It’s appropriate to se- lect more than eight for the 3x3, as students select the words, and the likelihood of different selections is encouraged. The facilitator should also know in what order the words appear in the song/text. That way, s/he will know whether the Bingo winner heard all the words on the game card.
Procedure
1. Instruct students to draw the grid that will be used (3x3 or 5x5). 
2. Give the vocabulary words selection (write them on the board or provide them on a screen). Alphabetical is suggested.
3. Tell students they will listen to a song. These words are from the song, and they are to cross out any words as they hear them. The first student to get them all vertically, horizontally, or diagonally will have Bingo and win.
4. When a student has Bingo, check the words s/he has heard with the word list in order. A student may have Bingo before the song is finished.
Variations
1. Give the words already printed on a 5x5 grid.
2. Have students select their “game board” by drawing a circle around the words they would like to select.
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When to Use It
· To raise students’ interest in a topic
· To activate students’ background knowledge about a particular topic
· To energize a class
· To practice discrete listening
Level
Skills
Practice
Materials
Words preselected from the song, paper for grid
Preparation Time
15–20 minutes
Activity Time
10–20 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
This activity focuses on emotions and music and the relationship between them. Students can have different interpretations of music than the lyrics suggest, and this can be a wonderful point of departure.
Preparation
The facilitator selects a song that students will likely have some feel- ings about — regardless of whether they are already familiar with the lyrics.
Procedure
1. Play the song without any pre-vocabulary teaching or warm-up. 
2. Have students write down (or draw or make a collage based on) how the music made them feel and give supporting statements (they can use lyrics they hear or describe the music).
3. Have them share what they think the song is about with a partner.
4. Hand out the lyrics and play the song again. Ask if anyone can explain the meaning of the song. Add any information the stu- dents did not express.
5. Then ask them how their interpretations of the song’s music compared to the actual lyrics.
Variations
1. Students rewrite the song in groups using vocabulary learned in class and/or a discussion.
2. Lead a discussion highlighting how music can affect our emo- tions or how emotions influence music choice.
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When to Use It
· To raise students’ interest/awareness in emotions expressed in music
· To practice discrete listening
Level
Skills
Practice
Materials
Lyrics
Preparation Time
5–20 minutes (depending on whether you need to type the lyrics)
Activity Time
10–20 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
This activity challenges students to find antonyms in song lyrics. The level that it’s appropriate for depends on the words available and the words students choose from the lyrics.
Preparation
The facilitator selects a song in which the lyrics lend themselves to antonyms. These could be simple words, such as black/white and short/tall, or could be more advanced, such as share/hoard and play/ fight, etc.
Procedure
1. Write the antonyms that have been preselected on the board.
2. Elicit the opposites of each of the words in the list on the board.
3. Play the song and have students raise their hands when they identify words that are the opposite of those from the board.
Variations
1. Provide word cards for students to hold up as they hear the opposites in the song.
2. Provide students with a full list of the lyrics and have them follow along while identifying the words that are the opposites.
3. Have students rewrite the lyrics to match the new opposite lyrics.
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When to Use It
· To develop vocabulary
· To practice discrete listening
· To provide a creative writing exercise
Level
Skills
Practice
Materials
Lyrics or cards
Preparation Time
10–20 minutes
Activity Time
10–45 minutes — if students are going to rewrite the lyrics
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
[bookmark: The_Monster_Book_Cover-508_Part60][bookmark: Correcting_You’re_Your_Grammar]Correcting You’re Your Grammar
This activity focuses on grammatically incorrect use of English in lyrics and raises awareness of the use of these forms in music.
Preparation
Select a song in which the lyrics include slang, reduced forms (gonna, wanna, gotta), or incorrect usage (He don’t love me) of English.
Procedure
1. Have students listen to the song and note the examples of slang, reduced forms, or incorrect usage of English. Be sure to only include those items that are included in the lyrics.
2. Play the song a few times for students.
3. Have students compare their lists of items.
4. Have students convert the English items into standard English.
Variations
Have students change the lyrics of songs to include slang, reduced forms, or incorrect usage. Students can also try to sing the new versions.
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When to Use It
· To recognize common usage of English in music
· To practice discrete listening
Level
Skills
Practice
Materials
Lyrics
Preparation Time
10–20 minutes (depending on whether you need to type the lyrics)
Activity Time
10–45 minutes — if students are going to rewrite the lyrics
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




In this activity, students predict the sequence of lyrics. The task might be easier in terms of prediction if the lyrics tell a story or have sequence words.
Preparation
Prepare the lyrics of a song to be cut into strips. It would be best if the lyrics were retyped or spaced in a way that didn’t make it obvi- ous how they were originally ordered. For the standard procedure, you will need one set of strips for every three students in the class. For Variation 1, you will need one strip of paper for every student in the class.
Procedure
1. Divide students into groups with three students per group. 
2. Explain that you are going to give them a set of the lyrics of the song. They should read through the lyrics and put them into the order they think is correct. Give them about five minutes to do this. Clarify any vocabulary that they may not know.
3. Tell them that as you play the song, they should check their work and put the strips in the correct order.
4. Play the song two or three times so that the majority of the students have the order correct, then check their answers.
5. Go over any expressions, vocabulary, or grammar that may be relevant to their classroom work.
Variations
1. Count how many lines there are in the song. Divide the class into groups with this number of students in each group. For  example, if the song has 15 lines, then each group should have 15 students. Give each student one line of the song. Ask the students to stand up. Tell them that as they listen to the song, they need to stand in the correct order according to their sen- tence and what they hear.
2. For lower level classes, you may just want to divide the song into four or five sections.

Contributors: Diane Millar and Harry Samuels, Regional English Language Officers
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When to Use It
· To listen for discrete words and phrases
· To help students make print and sound connections
Level
Skills
Practice
Materials
Lyrics cut up
Preparation Time
10–20 minutes (if you need to type the lyrics)
Activity Time
10–25 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




By having students create gestures that reflect the meaning of new vocabulary from the lyrics of popular songs, they conjure up an emotional reaction resulting in increased motivation and longer retention. As students listen for the words in a song and respond with creative movement, their skill de- velopment comes more effortlessly from joyful activity rather than from nose to the grindstone determination.
Preparation
Choose a song to play for the class. Select a set of 10–15 key words from the song that can be mimed easily.
Procedure
1. Make sure students have a copy of the lyrics. You can write them on the board or display them with a projector. Circle the key words that you have selected.
2. Elicit possible motions that could be associated with each key word. For example, the word tall could be represented by students reaching their hands up straight towards the sky, or it could be represented by holding one hand up with the palm facing the floor. When the students have suggested a number of different mimes for the key word, ask the class to choose the one mime they like the best.
3. Practice that mime and then go onto the next key word until you have one mime for each key word. Practice them all so that students can remember them.
4. Play the song and have the students sing along and do all of the correct mimes when they hear the words.
Variations
1. The class can be divided into groups, and the different groups can be responsible for particular movements.
2. The class can be divided into groups, and the groups can com- pete to see which group can do the mimes correctly.
3. If using equipment with speakers is not feasible, help students who are willing to learn the song and perform for the others.
4. In addition to writing single words on the cards, include phrases, collocations, etc. The gestures would then become more elaborate.

Contributors: Erik Lundell, English Language Specialist, Madagascar, 2015, and Diane Miller and Harry Samuels, Regional English Language Officers
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When to Use It
· To allow students to learn vocabulary from an authentic source
· To help students develop listening skills in a highly motivating activity
· To help students make print and sound connections
· To relieve stress among students
· To energize and motivate students
Level
Skills
Practice
Materials
Lyrics as a handout or to be projected
Preparation Time
10–20 minutes (if you need to type the lyrics)
Activity Time
20–30 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs
“Head, Shoulders, Knees, and Toes” is a great song for this. https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




Contributors: Diane Millar and Harry Samuels, Regional English Language Officers
This activity is a longer-term activity and can be given to students as group project work.
Preparation
Give the group one week to prepare. Students may require materials such as colored pens/markers, glue, and paper for making posters.
Procedure
1. Divide the class into small groups with five or six students per group.
2. Whenever you want to use a song in class, select one group to prepare the presentation to make to the whole class. A different group can do the next song.
3. Assign a different role/task to each member of the group. Their roles are described as follows:
The Leader introduces and moderates the presentation. The leader should design a listening task for the students to do when listening to the song. This could be answering particular questions, writing down certain words, or doing certain actions.
The Verse Choosers choose a favorite or interesting line(s) from the song, explain the message of the line(s), give examples to illustrate the meaning of the line(s), and discuss why they chose those lines.
The Culture Explorer finds out about the song’s role in American culture in the past and present, and tells the class what s/he has learned.
The Performers sing the song (or lip-sync) for the class in their choice of singing style. They can then explain why they chose that particular style.
4. On the day of the activity, allow the group to lead the presen- tation: introducing the song, explaining the verses and culture, giving the performance, and listening to the song.
Variations
1. Have students find a song that is similar in their own culture and discuss the similarities.
2. Vary song genres in order to expose students to different types of music (rock, country, blues, jazz, etc.).
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When to Use It
· To lower students’ inhibitions about using language before an audience by giving presentations and singing
· To improve research skills
· To develop teamwork
Level
Skills
Practice
Materials
Lyrics and copy of the song for the group
(or a link to find it on YouTube), colored pens/ markers, glue, and paper
Preparation Time
10–20 minutes for instructor (if you need to type the lyrics); a week or longer for student groups
Activity Time
30–45 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




This activity is good for pre-listening. Students predict the possible content of a song and also possible additional lyrics.
Preparation
Choose a song to play for the class. Select five key content words from the song so that, when written on the board or presented to the class, students will be able to make educated guesses about the content of the song.
Procedure
1. Write the title of the song on the board. Elicit the meanings of the words, explaining any of the words in the title that students may not know.
2. Explain that this is the title of a song they are going to listen to. Ask the students to guess what the song will be about.
3. Nominate individual students or have students call out their  ideas about what the song may be about. Write up their ideas on the board.
4. If students make predictions in their L1 because they do not have the vocabulary to express themselves, then you may wish to teach them some key words. However, limit the number of new words to approximately five to eight.
5. Write on the board five key content words from the song. Ask the students if they want to change their predictions. Write any of their new ideas on the board.
6. When doing the first listening, ask students to check and see if their predictions were correct or not.
Variations
1. Divide students into small groups of four or five. Ask them to discuss and write down their predictions in groups. Then ask each group for their ideas. The group with the most accurate predictions can be acknowledged with applause or a small reward.
2. Before the students make their predictions, write on the board: Who?, Where?, What?, and Why? Ask students to make predictions for each question. For example, Who will be the main character in the song: a man, a woman, a mother, a cowboy?; Where will the song take place?; What will happen in the song?; Why will this happen? 
Contributors: Diane Millar and Harry Samuels, Regional English Language Officers
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When to Use It
· To help students to predict the possible content of the song
· To raise students’ interest level in the song
· To introduce vocabulary related to the song
Level
Skills
Practice
Materials
Lyrics
Preparation Time
5 minutes
Activity Time
10–15 minutes
Possible Resources
Sing Out Loud: Traditional Songs https://americanenglish.state.gov/resources/sing- out-loud-traditional-songs
Sing Out Loud: Children’s Songs https://americanenglish.state.gov/resources/sing- out-loud-childrens-songs




In this activity, students have an opportunity to respond to instrumental music, which has no lyrics. Simple art supplies are offered, such as colored pencils, crayons, or markers, and a plain sheet of paper for each student. As the piece plays, students are invited to scribble, draw, doodle, write, or simply listen as they see fit. After the piece has been played, students share the drawing or words and describe how the piece of mu- sic made them feel. If the class is relatively small, each student shares his/her drawing with the whole class; if it’s larger, stu- dents share their drawing in a group of 4–6. This activity has no right or wrong, and allows students at all proficiency levels to experience the music on a non-verbal plane and then share their art with others. They may have very few words about their art, because the art, not the words, is the statement.
Preparation
Make sure each student has a flat surface to draw on.
Procedure
1. Tell students that you are going to be drawing to music togeth- er, and then talking about your drawings. Tell them the name and composer of the music, and let them know how long the piece of music is going to be so that they can pace themselves (5–6 minutes is ideal). Let them know that during the piece, they can choose to draw, doodle, write words, or simply sit and enjoy the music with their eyes closed.
2. Distribute the paper and drawing supplies, making sure each stu- dent has several colors to work with. Make sure each student has a flat surface to draw on.
3. After the piece is finished, allow students to put finishing touch- es on their art. Then have them share their art with the others in the class, talking about how the music made them feel. The teacher may want to go first, or not go at all.
4. Students will respond to each other’s drawings and the stories about them. Often, surprising stories and feelings will emerge from the experience, and the class will feel closer because of the experience.
Variations
1. If students are so inclined, you can put the drawings up on a wall, or collect them into a folder.
2. You could choose music that has words, but in a language with which nobody is familiar. For example, many “world music” pieces are in languages that are not known to most of their fans, such as the music of the Tuareg group from Mali, Tinariwen.
3. You could give a theme to consider prior to the music and see what items of that theme they may end up incorporating into the drawing.

Contributors: Kristin Lems, Ed.D., was a Fulbright Scholar in Algeria and Mongolia. Kristin teaches ESL teachers at several Chicago area universities. She has facilitated several workshops using music to teach ESL/EFL.
[bookmark: The_Monster_Book_Cover-508_Part65][bookmark: Drawing_to_Instrumental_Music] 	Drawing to Instrumental Music	
49
When to Use It
· After students have had a stressful semester, or the last day of the week
· As an introductory activity when students are nervous about a new class
Level
Skills
Practice
Materials
· a clean piece of unlined paper for each student
· a bunch of drawing materials with enough for each student to have several colors. You may put a bunch of pencils at each table of four rather than giving them to each student individually.
· something to play the music — a CD player, a smartphone, or streaming from online
Preparation Time
The time spent choosing the piece and bringing the art supplies
Activity Time
Approximately 30 minutes
Sample Music
Cirque du Soleil, Yanni, New Age music, film music
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You learn to speak by speaking, to study by studying, to run by running, to work by working;
 in just the same way, you learn to love by loving.
Anatole France

Of all the four modes of communication, teaching speaking tends to be the most complicating. Why is this so? For starters, reading is a solitary activity — you can read a book, a magazine, or an internet article on the train or before you fall asleep at night. Listening can be practiced alone through a variety of internet sites or radio broadcasts or television shows. Writing can be practiced through journaling, writing emails, or the now less frequent letter writing, where the response comes two weeks later. As an educator, I often marvel at my students’ ability to practice on their own and guide their own learning. You can practice these three modes just about anywhere, anytime, in any manner.

Practicing speaking is inherently different.

When it comes to learning another language, if you practice speaking alone, people will consider you eccentric or, worse yet, absolutely insane. Imagine the looks you would get while traveling home from work on the bus while practicing a dialogue or rehearsing some grammatical feature! On a good day, a fellow language learner might join in with you and help you practice and improve your oral proficiency! You might even make a new friend or even find your soul mate. Imagine the stories you would have to tell your grandchildren! A more nefarious outcome could be that you spend the evening in your local mental institution. The more likely scenario would be that you would have to negotiate a few awkward stares, and possibly deal with some minor social isolation.

So what are we left with as teachers? We have to help our students practice speaking in the context of the classroom. In other words, WE model, THEY speak, WE listen. Since we teachers are a group of tremendous talkers, listening while our students speak can be a challenge for some of us. Ahem, am I talking about myself here? Do pardon any introspection and self-examination on my part.

Imagine for a moment a violin teacher who shows a student how to play scales but doesn’t pass the instrument to the student and allow him or her to try. Imagine a tennis coach who demonstrates proper serve technique but never allows his or her pupil to try it out. Imagine for a moment an English teacher who stands in front of the classroom lecturing for 50 minutes without ever listening to the students negotiate meaning amongst themselves.

We hope the speaking activities included in this volume help you be a more effective speaking teacher; feel free to use them and adapt them as you see fit for your particular situation. I’ll conclude with a simple question. If the English  language classroom is filled more with your voice than that of your students’, how crazy is that?

Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Chicago, Illinois, USA
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In this activity, the corners of the room are labeled. Students respond to a question prompt or statement and go to the cor- ner that corresponds to their answer. Students in each group discuss why they responded the way they did. Possible corner labels: A, B, C, D; 1, 2, 3, 4; Strongly Disagree, Disagree, Agree, Strongly Agree.
Preparation
Prepare the labels for the four corners and the way they will be sub- divided. E.g., For controversial statements, prepare the statements; for numbers or letters, prepare the categories; etc.
Procedure
1. Put the labels up in the four corners.
2. Write the statement or question prompt on the board.
3. Instruct students to identify which category they are in based on their opinion or experience.
4. Have students move to the relevant corners.
5. Provide additional questions for students to discuss in their groups while in the corners.
6. After the designated time, have a group member in each corner summarize the discussion.
Variations
1. Students could discuss their opinions in groups, collect arguments if they’re based on a controversial statement, and write an essay on the topic using the arguments in the discussion. 
2. The four corners could be regrouped into two for agree vs. disagree, and the groups could prepare arguments for a debate. 
3. The instructor could change the question prompt or statement to have students move around as their opinions change based on the question/statement presented. If the statements are related to the same theme, it could provide additional discussion to show how opinions about one portion of a theme are different for different individuals.
4. Ask their opinion on a somewhat controversial topic, e.g., Do you consider helping someone on a test friendship or cheating? The students line up along a continuum with clearly cheating on one end and just being friendly on the other end of the continuum. If the class is very large or you want to make more of a distinction among answers, use corners as the end points and students can wrap themselves around the room to illustrate their responses on the continuum. Have them discuss their answer to a nearby student and/or have students explain why they placed themselves along the continuum as they did.
[bookmark: The_Monster_Book_Cover-508_Part70][bookmark: Four_Corners] 	Four Corners	
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When to Use It
· To raise students’ interest in a topic
· To activate students’ background knowledge about a particular topic
· To energize a class
· To divide the class into groups
· To get a sense of how much students know about a topic
Level
Skills
Practice
Materials
Statement or instructions for the four divisions
Preparation Time
5 minutes
Activity Time
10–30 minutes
Possible Corners to Use
Strongly Agree — Strongly Disagree Corners: Prepare controversial statements for students to agree/disagree with related to the theme of the class (song, text, movie, etc.)
Numbers:
Prepare the range of numbers and categories Number of siblings: 0, 1–2, 3–4, 5+ Number of years studying English:
<1, 1–2, 3–4, 5+
Favorites:
Music: hip-hop, pop rock, classical, jazz Seasons: summer, fall, winter, spring Movies: drama, scary, comedy, documentary Emotions: love, like, dislike, hate


[bookmark: The_Monster_Book_Cover-508_Part71]Sample Questions for Four Corners
1. In what month is your birthday?
a) January – March
b) April – June
c) July – September
d) October – December
2. How many years have you been a teacher?
a) Less than 2 years
b) 2–5 years
c) 6–10 years
d) More than 10 years
3. How many siblings do you have?
a) 0
b) 1
c) 2
d) 3 or more
4. My favorite activity or hobby is…
a) Athletic
b) Musical
c) Intellectual
d) Artistic
5. How many grandparents do you still have living?
a) 0
b) 1
c) 2
d) 3 or 4
6. Have you ever traveled to the U.S.?
a) Yes
b) No
c) Almost
d) No, but I’ve traveled to another English- speaking country.
7. What kind of students do you generally teach?
a) Beginning students
b) Low intermediate students
c) High intermediate students
d) Advanced students
8. What kind of pet do you have?
a) Cat or dog
b) Bird or fish
c) Another kind of pet
d) I don’t have a pet

9. What is your favorite season?
a) Spring
b) Summer
c) Fall
d) Winter
10. How do you like to spend your vacations?
a) Traveling
b) Relaxing
c) Doing activities I don’t normally do
d) Visiting with family
11. How many hours of TV do you watch a week?
a) 1–5
b) 6–10
c) More than 10
d) I don’t generally watch TV
12. If you could choose to have any power, which power would you choose?
a) Invisibility
b) Flying
c) Reading people’s minds
d) Seeing the future
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This activity is good for short conversations, either patterned expressions or free discussion (see Variations for the latter).
Preparation
Select the conversation for practice. Write the stems on the board. Have students move desks if necessary to leave a big space in the front or center of the room.
Procedure
1. Divide the class in half.
2. Students form two equal circles, one inside the other. The inner circle faces out and the outer circle faces in (so the students are facing one another).
3. Students exchange a patterned conversation (generally one ques- tion and one answer each) before rotating to their left to a new partner and repeating the exchange.
Variations
This activity can be used for free discussion with just topics or ques- tions written on a piece of paper and put in between the students. When students rotate, the paper stays on the floor for the next pair. Students can provide the topics or questions on pieces of paper to be distributed for use in the activity.
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56
When to Use It
· To consolidate expressions
· To practice conversations
· To get students up and moving
Level
Skills
Practice
Materials
Slips of paper
Preparation Time
5 minutes
Activity Time
10–15 minutes



In this activity, students are prompted to include functions and vocabulary in a discussion/conversation.
Preparation
Select a topic for discussion, preferably a current event or a subject familiar to the students. Prepare slips of paper with the functions and/or vocabulary to be practiced. Identify the best cue to prompt students to “fish” for functions to include in their discussion. The cue could be a hand signal, whistle, turning off the lights, or the pausing of background music.
Procedure
1. Place slips of paper with selected functions in a small fishbowl or container.
2. Depending on class size, split students into two/three discussion groups. If multiple groups take part in the activity, prepare the same set of functions and place them in different containers for each additional group. Each group should have their own set.
3. Write the statement or conversation prompt on the board. 
4. Instruct students to take one item each from the fishbowl and explain that those functions and/or vocabulary items must be included in their discussion.
5. Tell students that they need to “go fishing” for new functions and vocabulary when you give them the selected signal.
6. Teacher (or students) can assign monitor roles to members of the groups to make sure everyone “goes fishing” and that items “fished out” are included in the discussion.
Variations
1. The instructor could prompt the discussion by showing a brief news segment or video on the topic to be discussed.
2. After the activity, students could be grouped based on their views of the issue being discussed and have a debate.
3. Students could write a paragraph or essay (depending on their level) as a follow-up to the in-class discussion.
4. Students could conduct and record interviews with their class- mates as a follow-up activity. 
Contributor: Monica Wiesmann-Hirchert, EFL/ESL/ESOL instructor, teacher trainer, Senior English Language Fellow, Turkey (2006/2007) and Brazil (2010/2011)
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When to Use It
· To review vocabulary and functions
· To practice fluency
· To energize a class
Level
Skills
Practice
Materials
List of vocabulary items and functions; bowl or other container
Preparation Time
10 minutes
Activity Time
10–15 minutes
Possible Functions/Vocabulary
I couldn’t agree more. I agree with…
In my opinion… I believe that… I feel that…
I think…
That may be true, but… You might be right, but…
I’m afraid I have to disagree with you.
How do you feel about…? Where do you stand on…(issue)? What are your views on…?



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
This activity is good for helping students recall vocabulary words and can be used as a fun competition.
Preparation
Identify categories of vocabulary for review (nouns, verbs, adjectives, or vocabulary related to food, clothing, etc.). Prepare a bubble mix- ture (plastic container with bubble solution and wand). If doing this activity with groups, prepare one bubble mixture per group.
Procedure
1. Divide the class into teams.
2. Distribute the bubble solution. Choose a team to blow bubbles first.
3. The teacher (or another student) calls out a category of nouns, adjectives, or verbs as a student begins to blow bubbles.
4. A member of the bubble-blowing team tries to say as many words as s/he can that pertain to that category before all the bubbles disappear.
5. The team that is able to say the most words receives a point.
Variations
The categories need not be limited to lists of words; this activity can be used with sentences to describe a class member, a famous person, or an image: He’s tall, He’s blond, He’s a politician. It could also be played with different verb conjugations, reported speech, etc.
[bookmark: The_Monster_Book_Cover-508_Part74][bookmark: Tiny_Bubbles_in_the_Air!] 	Tiny Bubbles in the Air!	
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When to Use It
· To review language points
· To create a lively learning experience
· To practice speaking
Level
Skills
Practice
Materials
Bubble jars with wands (one for each group)
Preparation Time
5 minutes
Activity Time
10+ minutes



Contributor: Elizabeth Crockett Hixon, English teacher, Florence RE-2, Florence, Colorado; English Language Fellow, Brazil, 2011
This activity helps students with fluency and asking ques- tions. Students try to interrupt the speaker’s story by ask- ing for more information about the details of the speaker’s statements.
Preparation
Plan a simple story that you want to tell the students. It can be fac- tual or made up.
Procedure
1. Tell the students that you are going to tell them a story. Their goal is to interrupt you as much as possible to ask you questions about what you said, and to get more information.
2. Begin telling the story. The first time around, you may have to prompt them to ask questions or demonstrate with just one student.
3. Students will interrupt you frequently and ask questions about the details in the story. Continue until you reach a good stopping place, usually after five or so minutes.
Variations
1. Divide students into teams. The students who ask you the most questions win. (Note: The questions must be logical and relating to what you just said, not silly or random questions.)
2. Students can work in pairs or small groups. One student tells 
the story while the partner or teammates ask questions.
3. Instead of asking questions, have a student contribute an object verbally, so that the storyteller must incorporate the object into his/her story.
Example
Teacher: Yesterday,
Student: What time was it?
Teacher: 8:00. Yesterday, at 8:00, I was riding the subway to work when
Student: Which subway line?
Teacher: The red line. I was riding the red line to work when the train suddenly stopped and everyone crashed into each other.
Student: Did anyone get hurt?
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When to Use It
· To warm the students up
· To review some lexical content at the end of the day
· To practice speaking
· To practice question formation
Level
Skills
Practice
Materials
None
Preparation Time
5 minutes
Activity Time
5–8 minutes



In this activity, students listen to a news report or watch a short video segment to report to other students.
Preparation
Select two short podcasts or video segments on current events or a topic of interest to your students.
Procedure
1. Divide the students into two groups.
2. Instruct one of the groups to leave the classroom and compile a list of general wh- questions to ask the students who will remain in class about the listening selection.
3. Play the listening selection to the students in class.
4. The IN-group should take notes while listening to facilitate the reporting.
5. Bring the OUT-group back into the classroom and pair them up with the ones who remained.
6. The OUT-group asks the list of wh- questions; the IN-group reports on what they listened to/watched.
7. Play the segment again so students can compare the report they were given with the actual piece of news.
8. Switch groups and play the second listening/video segment.
Variations
1. Students create questions to ask for additional information and further clarification, to be submitted to a news site.
2. Students write paragraphs on the issue to submit to a newspaper or blog.
3. Students research and provide a follow-up report on the story/ news report.
4. Students compare/contrast the issue being reported to previous events or similar events in other countries.

Contributor: Monica Wiesmann-Hirchert, EFL/ESL/ESOL instructor, teacher trainer, Senior English Language Fellow, Turkey (2006/2007) and Brazil (2010/2011)
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When to Use It
· To practice reported speech
· To review question/answer format
· To prompt conversation/discussion
· To introduce current events
· To listen for general ideas as well as detailed information
Level
Skills
Practice
Materials
Current news video segment, podcast, or recorded radio segment
Preparation Time
15 minutes
Activity Time
15–35 minutes
Possible Resources Voice of America (VOA) www.voanews.com
National Public Radio (NPR) www.npr.org
News broadcasts



Contributor: Elizabeth Crockett Hixon, English teacher, Florence RE-2, Florence, Colorado; English Language Fellow, Brazil, 2011
This activity involves five to eight volunteers who speak on a predefined subject, but they can only create their statements with each participant contributing one word. It’s challeng- ing and good practice in word order and grammar, plus the statements often end up quite entertaining.
Preparation
Select a topic. (Alternately, you can ask the students for one.)
Procedure
1. Ask for five to eight volunteers, depending on the size of your class. The volunteers form a line at the front of the room, facing the rest of the class.
2. Tell these volunteers that they are the members of the expert panel invited to present at the 29th Annual Conference on (whatever your topic is).
3. The rest of the class is the audience. They will formulate and ask questions of the panelists.
4. The panelists, however, will each answer with just one word, one after the other, going down and back up the line. They must make sentences in order to answer the audience members’ ques- tions, but speaking only one panelist at a time and only one
word at a time.
5. While you explain the above rules in detail to the panelists, ask the audience to write (or just formulate in their minds) questions for the panelists on the chosen topic.
6. After a few minutes, begin the panel discussion. Students in the audience take turns asking questions and the panelists respond.
Variations
1. This activity is a challenge for the panelists the first few times. If they are struggling to remember what their fellow panelists said, or if they are forgetting to say just one word, you can write the words in boxes (one word per box) as they say them on a nearby whiteboard or chalkboard.
2. Audience members can also participate in the same manner, by forming the questions word by word.
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When to Use It
· To practice and build oral fluency
· To practice/review lexical items
· To practice discrete listening
Level
Skills
Practice
Materials
A chalkboard or whiteboard could be helpful
Preparation Time
None
Activity Time
10–20 minutes



This activity gets students to mingle and ask one another questions using the “Can you…” structure.
Preparation
Very little preparation is necessary. The facilitator could prepare a list of physical tasks that could be performed in the classroom.
Procedure
1. Write on the board a list of physical tasks that are difficult to do (i.e., cross your eyes, roll your tongue, kiss your elbow, touch your toes, say hello in four languages, etc.).
2. Number the list.
3. Tell the class that they need to find out whether their classmates can do these things.
4. On a piece of paper, they will number the lines (if there are ten actions on the board, they will number ten lines on their paper). 
5. They must then go around the room and ask each other, “Can you…?”
6. If the person says “yes,” they must ask him/her to “prove it.”
7. If the person proves he/she can do it, the student will write that person’s name next to the number on his/her paper that corre- sponds to the action.
8. A student wins when he/she fills every line with a name.
Variation
A different list can be drawn up if the class is outside (dunk a basketball, kick a goal, do a cartwheel, stand on your head, etc.).
Sample List
Touch your toes
Say “How are you?” in five different languages 
Do five push-ups (on your toes)
Cross your eyes 
Imitate an animal 
Curl your tongue
Snap your fingers on both hands 
Whistle
Write your name in cursive with your non-dominant hand
Text “The quick brown fox jumps over the lazy dog” in less than 60 seconds
Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
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When to Use It
· To practice oral fluency
· To promote class rapport
· To energize the class
Level
Skills
Practice
Materials
None
Preparation Time
5 minutes
Activity Time
10–15 minutes



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
This is an old favorite activity that gets students out of their seats and changes up the dynamics of the classroom. One stu- dent is trying to find the answer and the remaining students become the “teacher.”
Preparation
This activity requires virtually no preparation. However, if there are particular concepts that are to be reviewed, the teacher could use photos of concepts and post them around the room for more guess- ing options.
Procedure
1. Select one student to go out of the room (or turn his/her back to the class).
2. The rest of the class identifies an object in the class for the stu- dent to “find” (the object is in the open and could be anywhere within the room).
3. Have the student return and walk around the room trying to identify the object by name. The other students give clues as to whether s/he is “hot,” “warm/er,” “cool/er,” or “cold” in relation to the selected object.
4. When the object is correctly identified, s/he must use it in a sentence.
Variations
1. Students can give cryptic clues so more vocabulary is used in the activity. E.g., If the object is a clock: It has a face. It has two hands.
2. The activity could be run as a Twenty Questions game, with the selected student asking only yes/no questions of the others. Is it on the wall?; Is it red?; etc. The selected student must identify the object within 20 questions or s/he loses.
3. In more advanced classes, students could be required to say what they would do if they had the object using the conditional tense. (If I had a bus, I would give my friends a ride to school.)
4. A variation of hot/cold is to use clapping signals to indicate how close the student is to the object. The closer s/he gets, the louder the clapping becomes, and the farther away s/he moves, the quieter the clapping becomes.
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When to Use It
· To review vocabulary
· To review yes/no questions if used in combination with Twenty Questions
Level
Skills
Practice
Materials
Photos/images if class is using them
Preparation Time
None
Activity Time
5–10 minutes



1. Have students stand in a circle.
2. Start the activity by having a student say something about him/ herself (e.g., I can swim).
3. If the next student in the circle can swim, s/he repeats the sentence.
4. The sentence will continue to be repeated and will travel around the circle until someone says the opposite (I can’t swim).
5. When that happens, the student who “broke” the chain will say a new sentence (e.g., I like chocolate), and the sentence will travel back in the other direction until someone says the opposite (I don’t like chocolate).
6. The goal is to find something that everyone has in common and that can travel all the way around the classroom.
Variations
1.   For big classes, have the students stand up and let the sentence travel row by row.
2.   For very big classes, the class can be divided into smaller groups.
Contributors: Julie Holaway, Assessment Specialist and ESL Instructor, has taught in various learning institutions around the world and was an English Language Fellow in Brazil from 2009 to 2011; Cristiane Tinoco, English teacher, Belo Horizonte, Brazil
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This activity is a quick and easy speaking game that requires little preparation and can be used to emphasize simple verb structures (I can/can’t; I like/don’t like; I have/don’t have; etc.).
Procedure
64
When to Use It
· To reinforce simple verb structures
· To provide fluency practice of simple verb structures
· To build class rapport
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
10+ minutes



Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
Clap Snap has been around for many years and has been used with native speakers as a multi-tasking, think-fast game for kids in school yards and at camp. Students clap and snap out a rhythm that goes in this order:
clap hands
slap left thigh with left hand slap right thigh with right hand snap with left hand
snap with right hand repeat
Preparation
Select appropriate categories to review (names, colors, verbs, cloth- ing, cities, etc.).
Procedure
1. Demonstrate the rhythm and have students imitate.
2. Instruct students on the rules: All students do the rhythm. Some- one calls out the category and the playing begins. As the game starts, one student calls out an appropriate word (depending on the category or sequence chosen) during the snaps when it’s his/ her turn. The next student needs to select another appropriate word during the next snap part. To change the difficulty level, the pattern rate can be slowed down or increased.
3.  Play a round. A round consists of everyone calling out an appropriate word during the snap portion of the pattern when it’s their turn.
Variations
1. Change up the speed as new rounds are started, or change the category after one round is completed.
2. Allow students to change the pattern or add to it.
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When to Use It
· To review vocabulary
· To add a kinesthetic element to learning
· To add competition and time pressure
Level
Skills
Practice
Materials
None
Preparation Time
A few minutes to go over rules
Activity Time
5–10 minutes



This activity encourages students to be creative in respond- ing to cues that invite a wide range of feelings, opinions, thoughts, and ideas. Students often get so involved in ex- pressing themselves that they forget they are practicing a grammatical structure.
Preparation
Write the names of students and famous people and/or characters on cards large enough for the entire class to see. Example:

Beyoncé
Brad Pitt
Snow White
Spider-Man
My teacher
Student’s name
Etc.

Procedure
1. Shuffle the cards face down. Before asking students to do the task, provide an example first by closing your eyes (for drama) and picking two cards. Make at least three statements. For example:

My teacher
Snow White

· Both my teacher and Snow White are very kind.
· However, my teacher is much more intelligent.
· My teacher doesn’t eat poisonous apples whereas Snow White does.
2. Now ask individual students to follow your model by selecting two cards and making three comparative/contrast statements.
Variation
This activity could also be a writing task. Students create the cards and put them into a bag and mix them up. Then each student pulls cards out of the bag and writes sentences accordingly.

Contributor: Erik Lundell, English Language Specialist, Madagascar, 2015
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When to Use It
· To practice comparative/contrast structures and expressions
· To promote creative communication
· To promote listening to classmates’ responses
· To determine whether or not students have mastered using a grammatical structure
Level
Skills
Practice
Materials
Large cards and a marker
Preparation Time
10 minutes
Activity Time
10–15 minutes



Two Truths and a Lie is a great icebreaker activity in which students use interviewing, presentation, listening, and critical reasoning skills to determine if what a classmate is saying is true. Students work in pairs, interviewing each other about personal details, and then present three “facts” to the class about their partners. The catch is that one of the facts is untrue, and it is the other students’ job to determine which statement is false.
Note that due to cultural or religious background, some stu- dents may not be comfortable with lying. In that case, con- sider omitting it entirely or adapting it (see Variation 3).
Preparation
None
Procedure
1. Model the activity by telling the class three “facts” about yourself, let- ting students know that only two of these facts are true. Ask the students to vote on or guess which of the statements is untrue.
2. Explain to students that they will do the same thing, but they will present three “facts” about their partner; however, only two of these facts will be true. Their job is to try to fool the class with the false fact. Let them know how long they will have to present.
3. Group students into pairs and give them six minutes (total) to interview each other. Ring the bell or let them know when three minutes have elapsed so they can trade roles of interviewer/interviewee.
4. Give students a specific amount of time to present the three “facts” about their partners. Usually 30–45 seconds per person is sufficient. After each presentation, let the class vote by a show of hands on which of the three facts was not true.
Variations
1. If you are working on a certain verb tense/mode, require that the students use only that one to present facts about their partner.
2. If you have students who are beginners, consider skipping the interview portion and have them present about themselves instead. Additionally, you can have beginners write the statements first, coaching them with grammar and pronunciation before they present to the class.
3. If there is cultural sensitivity to a game that involves lying, consider omitting this activity entirely, or possibly changing the name to Exaggeration Game, where students need to exaggerate one fact about their partners (rather than lie).
4. This activity can be used after a holiday or break to have students give two truths and a lie about what they did during their time away.
Example (Student Presentation)
Student (Heber): This is my classmate, Adriana. Adriana has run five kilometers without stopping. She has never eaten sushi. Adriana has cooked dinner for more than 15 people.
Teacher: Thank you, Heber. Now let’s vote on which statement your classmates believe to be false. Okay everybody, what was the first statement?
Class: Adriana has run five kilometers without stopping.
Teacher: That is correct. If you don’t believe that is true, raise your hand.

Contributor: Melanie Brooks, M.A. Linguistics, has worked as a Fellow, Senior Fellow, and Specialist in various regions. Specializing in online instruction, she currently heads up global training for a Swiss-based investment firm.
[bookmark: The_Monster_Book_Cover-508_Part83][bookmark: Two_Truths_and_a_Lie] 	Two Truths and a Lie	
67
When to Use It
· As an icebreaker for students to get to know one another
· As a warm-up after a holiday
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
2 minutes per student plus 10 minutes for introduction and interviewing



[image: ]This activity is meant to make the most of the visit of an English speaker to the classroom and to go beyond the “Ask our visitor some questions” approach. The timeline activity gives focus to the visit and helps students direct their questions appropriately.
Preparation
Before the guest speaker’s visit:
· Announce the guest speaker’s visit in advance. Give students some information about him/her and ask groups to think of five questions they would like to ask him/her in order to compile a timeline. Have them focus on his/her job, hobbies, and travel experiences rather than on personal questions, such as marital status, etc.
· Encourage self-/peer-correction as you move about the classroom in case there is any mistake on question formation.
Procedure
During the visit:
1. Tell students that they will need to take notes as they listen to the speaker.
2. Have group speakers take turns asking questions to the speaker.
3. Time the activity so as to keep the pace going.
4. Record the interview if possible.
After the visit:
· As homework, students compile a timeline. Here is a sample of 
my students’ production:
Create timelines online link: http://www.read-
writethink.org/files/resources/interactives/timeline/ 
· In class, students read their timelines and compare 
them in groups. They might double-check 
information, add details, change dates, etc. 
Encourage discussion as you walk around the  
classroom. Every group appoints a secretary who 
will be in charge of compiling the final draft.
· Secretaries submit the final versions on the following class or by email.
· Put up the final production on the bulletin board for everyone to share their work.
Variations
1. Turn the visit into an opportunity to have students write narratives or interviews rather than a timeline.
2. As you listen to your students engage in conversation with the guest speaker, jot down their mistakes or phrases that need some kind of editing or fine-tuning. After the guest speaker’s visit, write them on the board for students to identify the errors.
3. Choose one excerpt from the recorded interview that may have proved to be challenging for your students and prepare a cloze activity or true/false statements.
4. If your guest speaker is well-traveled, use a world map to take students on an imaginary trip by locating all the cities and places that are mentioned during the interview.
5. Ask students to make oral presentations expanding on any topic that was addressed during the interview.
6. Choose one particular item from the interview and ask students to think of further questions for a second visit (if possible). 
7. Prepare a trivia question on one of the many exotic places brought up during the interview.
Contributors: Jennifer Herrin, Language Training Supervisor, Foreign Service Institute, U.S. Department of State, Washington, D.C., and María Isabel Freyre, Instituto Cultural Argentino Norteamericano (ICANA), Buenos Aires, Argentina
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When to Use It
· To coincide with a guest speaker’s visit
· To practice asking questions
· To flesh out a timeline
Level
Skills
Practice
Materials
Timeline description
Preparation Time
15 minutes
Activity Time
10–15 minutes in class
20 minutes to write the timeline
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This is a reflective activity to help teachers get a sense of the percentage of teacher talk vs. student talk in the classroom. If the objective in the language class is to get students speaking the language, this is a good activity to judge how much time is actually dedicated to that objective.
Preparation
This is not an activity that is easy to undertake on one’s own. It’s much more effective if an observer comes in to note the timing of teacher talk vs. student talk. The distinction is not so easy to define
— it is not one or the other, since many other activities could be taking place.
Procedure
1. The observer should be available for the full class period and use the observation sheet below. It’s better if the observer has a watch with a timer on it and is clear on how to use it.
2. The observer should pay close attention to logging the timing of activities in the class and not get sidetracked by other possible foci.
The sample observation sheet provided below is just one way to col- lect information about who is doing the talking in the classroom. It is laid out with each row representing one minute of class time. A longer sheet with 45 minutes is available for photocopying in the Appendix. The sheet is meant to be filled out each minute to identify who is speaking and for what purpose. Possible purposes include: taking attendance, giving instructions, disciplining, pair work activity, group work, presenting, responding, etc. Talking should be considered more than one-word answers. (See Appendix, page 256.)
TIME
PURPOSE
Teacher Talk
Student Talk


To 
All
To 
Group
To 
One
To 
All
To
Group
To 
One
1







2







3







4







5







6







7







8







9







10







11







12







13







14







15









Contributor: David Malatesta, Spanish/French/ESL teacher, Niles West High School, Illinois, USA
Materials
Timer, observation sheet
Preparation Time
5 minutes — enough time to get familiar with observation sheet
Activity Time
Full class period — whatever it might be
Practice
Skills
Level
When to Use It
· To determine balance of classroom activi- ties, especially if the performance objectives state speaking as one of the objectives
· To give teachers feedback on classroom activities
· To get a sense of the classroom atmosphere of a program
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