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What makes a class large depends on the class type. Writing classes become “large” quickly because of the need to give written feedback. Young students, with short attention spans, can make a class “larger” than older students. If your classroom is very small and desks don’t move, a few students can become a large class. However, most teachers feel that a large class has 40 or more students.

The most important principle of a successful large class is that when a class is large, you have to overbuild your classroom management structures. You can do almost everything in large classes that you do in smaller ones but you have to do it more explicitly and routinely.

Common Large-Class Problems
Classroom Management. When you talk to one group, another group is goofing off. Learning names is hard. It’s difficult to get students to pay attention. Cheating can be a problem when you can’t be everywhere at once. Everything takes more time. If you have 100 students, can you regularly make 100 handouts?

Assessment. Assignments and giving written feedback take more time. Grading can be more complicated. With oral activities, it may be hard to know who is succeeding in a large class because it may be hard to know which mistakes are being made by whom.

Four Strategies for Successful Large Classes
1. Use structured groups consistently. To learn languages, practice is essential. In large classes, teachers have to create ways for students to practice without continuous teacher monitoring — structured groups are the way to accomplish this. Even when desks can’t be moved, having the front students turn back and the back students turn forward can make pairs and quads.
2. Routines rock. For good learning, large class structures must be more explicit and consistent. Having predictable se- quences for every class is essential such as starting each class by explaining the class agenda written in the board; establish- ing patterns for moving students in and out of groups; and having activities for students if a group should finish early. 
3. Increase student responsibility. This leads to better learning and more class discipline. Because teachers do not have enough eyes to monitor every group of students, it is important to create routines where students monitor themselves and each other. Assigning regular team leaders who liaise with the teacher, and assigning other team members ongoing roles (such as timekeeper, organizer, notetaker, local language–use monitor), helps make everyone more accountable. 
4. Emphasize positive behaviors to improve classroom management. By making it abundantly clear to students what good behaviors are, and by praising students who practice good behaviors, you create a class focused on good behavior.

Well-structured, large classes have the potential to become teachers’ most memorable classes. In requiring transparency, in showing respect, and in operating in trust, we create a state of balance between autonomy and collaboration where learning and community can flourish.
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[bookmark: The_Monster_Book_Cover-508_Part227]Large Classes
By Brock Brady 
Washington, D.C., United States
211




In this activity, learners choose the level of difficulty they want to complete for a somewhat classic dictation activity. Differentiated levels are possible by the text that is provided to the learners: from a blank page to one with select blanks. Learners can challenge themselves through their selection.
Preparation
Various versions prepared of the dictation:
· Most Difficult: a blank page
· Difficult: large sections of the text missing
· Easier: short phrases missing (focus could be on grammatical structures, expressions, etc.)
· Easiest: just occasional words missing (focus could be on verbs, adjectives, particular vocabulary, etc.)
Procedure
1. Explain the varying levels of dictation available to the learners and have them select their challenge level.
2. Distribute papers.
3. Dictate the text being aware of the time needed for the various levels to write.
Variations
1. Have a student volunteer to dictate the text.
2. Do the activity as a running dictation with the different levels 
working together. For the levels with only phrases or words 
missing, be sure the “runner” or the one who dictates does not see the blanks so he/she does not focus on dictating those words. 
3. Add comprehension questions like those found on page 114 so learners who have less to write can also focus on reading comprehension.
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· To practice comprehension (listening and general)
· To allow students to select their challenge
· To provide a challenge in multi-level classrooms
Level
Skills
Practice
Materials
Leveled dictation handouts
Preparation Time
10–20 minutes
Activity Time
5–15+ minutes, depending on text length and difficulty



Learners have a chance to bring their musical preference and knowledge into the classroom in this creative activity. It is also an opportunity to use students’ knowledge as the input for the writing.
Preparation
None
Procedure
1. Have students brainstorm any song titles they can think of either as a whole class or in smaller groups. The titles do not need to be limited to the songs students like. The more titles, the better.
2. In groups, students draft short conversations (or stories) in which they use as many song titles intact in as natural a way as possible and not referencing these as titles, but rather as turns in a conversation. They can add language before or after the title to make a conversation or a story.
3. Groups read their stories or act out their dialogues.
Variations
1. Have small groups brainstorm the song titles and create the conversations or stories together without others listening in. As groups act out their conversations, remaining groups identify the song titles used. It could be done as a competition.
2. Use lyrics instead of song titles.
3. Use titles of movies or television shows in the same manner.
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· To give students practice in writing in a creative way
· To encourage group work and collaboration
· To use students’ knowledge as a point of departure
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
15–30 minutes



This writing activity gives students practice in writing from creative to academic, depending on how it is structured. The activity can be focused on students demonstrating their knowledge on a subject, showing their creativity about an obscure topic, or drafting an entertaining news story based on a headline.
Preparation
Select or write some “Why” questions or other prompts. 
e.g.,	Why did the chicken cross the road?
Why is the sky blue?
Why are there so many languages in the world? 
Why do identical twins have different fingerprints?
Procedure
1. Write a “Why” question on the board (or distribute to learners).
2. Give students a fixed amount of time to write as full an answer as possible. Announce the time limit and set the timer.
3. Have students share their answers in groups.
4. Each group votes for the best answer based on predetermined criteria (most logical, best written, funniest, depending on the “Why” question).
5. Groups (or students) then share out the answer with the highest score (or same score) to the whole class.
Variations
1. Have students write up the questions or topics and pick one out of a hat, envelope, etc.
2. Have students do this activity as a spontaneous speech activity with a few minutes to prepare and write notes.
3. Use images of obscure objects and have groups come up with an explanation of what it could be and what it is used for. 
4. Have learners make up the story to go with odd headlines of news stories.
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· To give students practice in writing in a creative way
· To have students practice persuasive writing
· To give students opportunities to do spontaneous speeches (variation)
Level
Skills
Practice
Materials
Questions or images, depending on variation; timer
Preparation Time
5+ minutes
Activity Time
15–30 minutes



This is an easy-to-set-up activity in which students collabo- rate in groups to write a story based on the first and last sentences of a story provided.
Preparation
Prepare relevant beginning and ending sentences for stories. The sentences could be on a handout for each group or just slips of paper distributed.
Here are some examples that provide a bit more focus:
1. Beginning: One day, a fox was walking through the forest when through the bushes she saw a fisherman fishing.
Ending: The fisherman gave the fox the biggest fish in his catch for having warned him about the bear.
2. Beginning: Things in my life really changed after my parents brought my baby sister home from the hospital.
Ending: I was proud to know that my sister could depend on me, too.
3. Beginning: The inspector opened the letter. The note inside con- tained only one sentence, “You will soon have a story to tell.” Ending: The inspector was again sitting at the café, thinking back to the events of the past days, the gypsy’s warning, the gold, and the gangsters he had put behind bars. He now had, indeed, a story to tell.
Procedure
1. Put students in small groups.
2. Distribute the beginning and ending sentences for the stories.
3. Give groups a time limit to write their in-between events.
4. Groups share their stories with the class or swap with another group to see how the story developed.
5. Class can vote on the most interesting, entertaining, surprising, etc., story.
6. During the debrief of the differences in the stories for each group, ask each group why they made the decisions they did. Doing so can encourage critical thinking.
Variations
1. Give each group the same beginning and ending and see how different the stories develop.
2. Use famous beginning and ending sentences from famous works without letting students know. Reveal the real titles after the activity is complete. Perhaps it will generate interest in reading. Be sure the ending sentence is not a spoiler to the story!
3. Add other sentences or elements to the beginning and ending that need to be incorporated into the story. Each member can be responsible for an element (characters, setting, mood, plot, conflict, resolution).

Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· To give students practice in writing in a creative way
· To promote collaboration amongst students
Level
Skills
Practice
Materials
Beginning and ending sentences handouts Elements if using
Preparation Time
10+ minutes
Activity Time
30+ minutes



This is a classic activity, which puts students in charge of setting questions for peers in order to review course material. Students get review practice setting the questions as well as answering questions set by peers.
Preparation
None
Procedure
1. Groups make up three to five short quiz questions (based on what they have learned in class). Each question should require only short answers (not more than four words).
2. Groups exchange quizzes, write down their answers, and return them to the original group.
3. Groups who made the questions score the other groups’ answers then returns them.
4. Groups discuss the answers and the marks given.
Variations
1. Provide groups with coursework elements to create questions for. This may help ensure that all topics are covered.
2. Collect all questions from learners after the activity and incorpo- rate the ones that are appropriate in the actual assessment.

Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· To give students some control in reviewing material
· To promote collaboration amongst students
Level
Skills
Practice
Materials
None
Preparation Time
None
Activity Time
10–20 minutes, depending on content covered



In this activity, students work in groups to make notes on a text and then they each use these notes to help give a sum- mary of the text to other learners in the class. Students repeat the summary part of the exercise to several students to help sharpen their speaking and summarizing skills.
Preparation
Select as many texts as you will have groups of four students. Texts could be simple stories, news articles, or other. It would be better reinforcement for vocabulary if each text were on the same theme. If practical, give students in each group the same color paper to make notes on the text. Alternatively, the papers in one group can include a color marking on them to distinguish from other groups. This is to help identify which students work together at the beginning of the exercise and who is from what group when the members split off in smaller groups or pair work.
Procedure
1. Put students in small groups.
2. Give each group of four students a short reading appropriate to the level, unit theme, and time available for the activity.
3. As a group, they discuss the main points of the text and each member makes her/his own notes (outline, mind map, two-column notes, other).
4. Once groups are finished making their notes and ensuring they each have the main points, have pairs from one group regroup with a pair from another group.
5. These pairs take turns summarizing their text to the other pair in their new group.
6. As a final practice, have individuals from the pairs join up with a new partner to exchange information on their texts. 
7. Bring students together afterward to summarize the main points of the topic.

Variations
1. Additional practice could be integrated by having the pairs work together up to three times with other pairs by having them summarize together with one pair; student A from the pair summarize with support from student B; and then stu- dent B summarize to a new pair with support from student A.
2. Select various texts on a theme so that students are practicing vocabulary.


Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· To give students some control in reviewing material
· To promote collaboration amongst students
Level
Skills
Practice
Materials
None
Preparation Time
20 minutes
Activity Time
10–20 minutes, depending on content covered



This is more of a strategy than an activity per se. However, the strategy greatly assists an instructor quickly organize ac- tivities that require or benefit from various student group- ings. Using a variety of bottle caps organized by brand and numbered on the back, an instructor can guide learners to find their partners efficiently.
Preparation
1. Collect enough bottle caps for the number of students in the class; an equal number of different brands for groupings. It would be best to have at least four different groups and upwards of ten groups if class numbers are as high as 100.
2. With a permanent marker, number the bottle caps on the back of the cap. Each group of caps of the same brand should have the same sequence: e.g., 1–4, 1–8, 1–5, etc.
3. If you want to have students wear them during the class, punc- ture a hole above the logo with a hammer and nail and thread some twine through the hole.
40 students:
4 brands of 10 each = 4 groups of 10 students
8 brands of 5 each = 8 groups of 5 students
100 students:
5 brands of 20 each = 5 groups of 20 students
10 brands of 10 each = 10 groups of 10 students
Procedure
1. Distribute the bottle caps randomly to the students as they come into class.
2. Group students referencing the bottle caps suitable for the activity (expert groups jigsaw groups, etc.). See sample below.

[image: ]
Variations
1. Call on students for certain responses by combining brand with number: Fanta #2, Coke #5, etc.
2. Keep students mixed in the class (they have the bottle caps as distributed at the beginning of class), but do not have them move into groups. If a competition, have students hand in their answer by number and/or brand to a particular location (box, pile, etc.).


Contributor: Don Johnson, English Language Fellow, Burkina Faso 2011–2012 and Cote d’Ivoire 2013; English Language Specialist, Pakistan 2013 and South Africa 2015. Don is a third-grade homeroom teacher by profession and currently working in Mali.
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When to Use It
· To facilitate using group work more efficiently and effectively
· To promote group work amongst students
· To give students opportunities to meet and work with others in a large class
Level
Skills
Practice
Materials
Bottle caps
Preparation Time
For materials, it can be weeks over time. For the day of the activity, it depends on what content is used, but little to none really for the bottle caps.
Activity Time
A few minutes to group and regroup



One of the motivations for using English is often to have a lingua franca for travel. Helping students make connections between countries they’d like to visit and what they might see there could be a very motivating and engaging activity.
Preparation
If you can show images on a projector or if you can at least show im- ages on your laptop that students will be able to see, put together a group of images that either show major landmarks or represent well- known cultural attributes of the country. Try to guess the countries students would most likely want to visit. Ideally you might want to have three images of each country. If you don’t have computer ac- cess, maybe you can pull images out of magazines or make drawings to represent landmarks or cultural practices to have at least one for each country.
Procedure
1. Ask students to brainstorm countries that they would like to vis- it. Write them on the board. Add any other countries you have images of, but they might not have mentioned.
2. Begin showing the images. For each image, ask each group, 
“What country is this in?” or “In what country would you see 
this?” If the chosen group member gets the right answer, her/his
group gets a point. If s/he gets it wrong, the question is posed to the next group until all the images are correctly identified. At the end, the group (or groups) with the most points wins.
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· As a change of pace or when discussing tourism
Level
Skills
Practice
Materials
Online images, magazine images, or drawings
Preparation Time
Probably 1–3 hours to find and assemble images
Activity Time
Depends on the number of images, but 20 minutes would be appropriate



A comprehension check is simply a standard classroom prac- tice. Too often, once we set students to individual or group work activities, their first question is, “What were we sup- posed to do again?” A comprehension check prevents this waste of time. The simplest way to do a regular comprehension check is to simply ask a student what students are supposed to do (that is, say the directions) after you have given the directions. Typically too, if a student has clearly not understood the direc- tions (or left a part of the directions out), the teacher will call on another student and possibly another until the teacher and students have recreated the complete instructions.
In large classes, failure to understand directions can hap- pen much more easily. Whereas in a small class a misunder- standing is relatively easy to spot and correct, much time and confusion can develop in a large class if instructions were mis- understood.
Therefore in large classes teachers may want to use group com- prehension checks in a competitive format that will encourage students to pay attention as comprehension of what they are supposed to do is reconstructed.
Preparation
It is recommended that for large classes the teacher assigns students to groups they work in regularly. This builds solidarity and allows each group member to take on a role (team leader, notetaker, time- keeper, activity manager, English-use monitor, lead presenter, etc.). It also means that at the beginning of every class every member is in her/his group and ready to work. For the Group Comprehension Check activity, the teacher does not have to waste time assigning groups.
Although no particular prep is required, it is important for the teacher to carefully review her/his instructions/directions of the activity that will be the subject of the comprehension check. This is a practice all teachers should engage in because sometimes the problem is that we haven’t thought through all the steps and implications of the activity we want students to do. For the Group Comprehension Check activity, the teacher wants to be sure s/he has each activity step clearly in her/his head.
Procedure
The teacher asks the students to talk in their regular groups and recall everything that they are supposed to do in the activity. After everyone has had time to think and discuss, the teacher calls on one of the groups for a comprehension check. If they make a mistake or show confusion, they get no acknowledgement and another group is called. If that group gets part of the instructions right but leaves something out, they get one star on the board. If they get any part wrong, they get no stars, and another group is called, until some team gets all the instructions right. That group gets two stars. If the correct instructions were provided quickly, the teacher might ask one or two other groups to try to correctly repeat the instructions. If they don’t get them right, they don’t get any stars; they get a zero or a frowny face or whatever the teacher feels appropriate.
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When to Use It
· Especially for your main (or most complicated) activity of the day. If you use it for every activity every day, comprehension check competitions can become quite time-intensive and you may begin to lose student engagement.
· To accompany a complicated activity
· To promote student collaborative learning

Level
Skills
Practice
Materials
None
Preparation Time
5–10 minutes to carefully review your instruc- tions/directions for the activity
Activity Time
10–20 minutes, depending on student aware- ness and the complexity of the directions. Note: This is a routine and when it is regularly done, students will get on to it and anticipate it.


[bookmark: The_Monster_Book_Cover-508_Part237]Sample Activity
Teacher: Hello students. Sometimes when the teacher gives students instructions to do something in class, she sometimes for- gets to make the instructions as clear as possible and sometimes the students are not paying attention. For the teacher to make sure this doesn’t happen, she can ask a student to give a comprehension check. A comprehension check is simply correctly repeating the instructions that the teacher gave. Okay?
So this morning I am going to have you play a Group Comprehension Check. Here are the instructions to play this activity. I will tell you how to play the game, and you will play it by explaining how we play it.
Listen to my instructions carefully. When I finish the instructions, I will give you some time to talk in your group to remember ALL the instructions. When you have remembered the instructions, pick one person in your group to do the comprehension check (that is tell the instructions for the game). If I call on your group and your presenter gives me all the instructions cor- rectly, your team gets two points. If you get most of the instructions right but you leave something out, you get one point. If you get something wrong or can’t remember, you get no points. If you get something wrong or leave something out, I will call on another team. If they get it all right, they get two points. If they get it wrong, I will call on another team until some team gets it right. Do you understand? Any questions?
Student: So we do what you tell us to do?
Teacher: Yes, but I just told you what to do to play the Group Comprehension Check activity, didn’t I? Okay, begin.
Groups who have understood will start discussing the directions. Those who haven’t will be confused. If all (or most) are con- fused, stop them. Tell them you want to see all eyes on you and no pens or pencils in their hands. Write the directions on the board step-by-step. Then erase them carefully. Tell the students to do the Comprehension Check activity in their groups now. Give them a few minutes. For this first time, call first on a group that seems to have understood so that they can model for others. In the future, call more randomly to make sure no one is sleeping.
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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This is simply a fun, competitive activity that allows students to think about language. Therefore the language the students work on should be English that people use in real communi- cation and language that incorporates a teaching point from a recent lesson as a review.
Preparation
Figure out a simple code: 1, 2, 3 equals A, B, C, or the code letter is the letter of the alphabet that precedes the actual letter (that is, “h” is represented by “g,” “b” is represented by “a,” and “a” is represented by “z”).
Figure out your group structure. Even with large classes, groups larg- er than five or six are not very effective. Therefore you will want to have sets of groups competing against each other. For example, for a class of 40 you might want a set of four groups of five students com- peting against each other, but with a class of 100 you might what to have five sets of groups of five competing. For each set of groups you will need a different code message.
For example, the messages to be decoded might be: I brush my teeth every day.
She is studying English right now. Sometimes I watch television.
I’m playing football tomorrow afternoon.
Then code each of the messages and either:
· Make a copy of the coded message to give to each group in the set of groups competing; or
· Write all the coded messages on the board, labeling each Set 1, Set 2, Set 3, etc., but cover the messages with paper before the students enter.
Procedure
1. Ask if students know what a code is. If not, explain. Then divide the students into groups and sets. If it is feasible for stu- dents to move in the classroom, put the sets of groups together.
2. Show students an example of the code. For example, FNNC LNQMHMF = Good Morning.
3. Then tell them they will be given a coded message. They are to work in a group decoding it. As soon as the group has decoded the message, they will quietly stand up (to make it easier for the teacher with multiple sets of groups to figure out who was first). If that group correctly translates the message, they win. If they don’t, the second-fastest group is called on and makes an attempt at translation.
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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When to Use It
· As a warm-up or a change of pace if students are losing interest in the primary activity
Level
Any level as long as students have the proficien- cy to understand the language of the messages
Skills
Practice
Materials
A board, a chalk or marker, and a way to cover the coded messages, or strips with enough coded messages to have one copy of the same strip for each group of competitors
Preparation Time
15–30 minutes, depending on the complication of your code and the messages
Activity Time
20–25 minutes with explanation (depends in part on how many sets of groups are needed)




Perhaps a strategy as much as an activity, self- and peer- assessment checklists can be used in any class, but they are invaluable in large classes where teacher monitoring is a challenge. Also, regularly engaging students in self- and peer- assessment means that teachers are typically able to grade a better product because the assignment has had two pairs of eyes on it before the teacher evaluates.
Preparation
1. Determine the activity or assignment that you wish students to self- and peer-assess.
2. Determine three to five criteria that will lead to a successful assignment.
3. Write out the criteria in language appropriate to students’ pro- ficiency and keep the criteria explicit and easy to evaluate. For example, “All sentences begin with a capital letter,” not “To what extent is a thorough understanding of the assignment content demonstrated?”
4. Self- and Peer-Assessment Checklists must:
· consist of simple tasks the students can easily carry out
· limit evaluation to clear, explicit criteria that is easy to verify and requires simple judgments (for example, yes or no).
Procedure
1. Review both the Self- and the Peer-Assessment Checklists in class before students are asked to use them, and be sure to give examples when a checklist item is accomplished.
2. Homework can often be accompanied with the Self-Assessment Checklist, and then the Peer-Assessment Checklist can be a “Do Now” (or “Early Bird”) activity at the beginning of the class when the assignment is due.
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When to Use It
· To provide a way for students to catch obvious errors before they turn in an assignment
· To allow for self- and peer-assessment of classroom activities and assignments, especially in large classes where the amount of close monitoring a teacher may do is limited
Level
Any level as long as students have the proficiency to understand the language of the checklist. In fact, in classes where English proficiency may be initially an issue, checklists could be drafted in the students’ home language.
Skills
All, but obviously self- and peer-assessment is more valuable when students are producing something, an oral presentation, a written assignment, or a visual assignment such as a poster, than they would be for a more closed- ended assignment such as multiple-choice tests.
Practice
Materials
Self- and Peer-Assessment Checklists can be:
· written on the board for students to refer to or copy
· provided on a handout to each group, and if a group has a Work Monitor, that student can make sure that all team members do both assessments
Preparation Time
Typically 30 minutes the first time you create the checklists. If you need more than 30 minutes, you’re probably designing a checklist that de- mands higher levels of judgment than the student could reasonably and confidently engage in.
Activity Time
Typically 5–15 minutes, possibly longer if the assessment reveals the need to make corrections or adjustments


[bookmark: The_Monster_Book_Cover-508_Part240]SAMPLE SELF-ASSESSMENT CHECKLIST FOR STUDENT ORAL PRESENTATIONS
Circle each step you have completed:
1. I will state the main idea of the reading/presentation.
2. I have provided my opinion of the reading.
3. When I share my reading, I am giving the main ideas, not just reading the words.
4. I have one question to ask my group members.
SAMPLE PEER-ASSESSMENT CHECKLIST
Answer the following about your peer’s presentation
1. The presenter was loud enough. Y/N 
2. The presenter spoke clearly. Y/N
3. The presentation was about 	.
4. One idea in the presentation was 	.
5. The presenter asked us a question. Y/N Question:  	
6. One of us could answer the question. Y/N
Contributor: Brock Brady, Education Sector Specialist, U.S. Peace Corps, Washington, D.C.
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A Czech proverb states, “You live a new life for every new language you speak. If you know only one language, you live only once.”
Life, culture, and language are inextricably interwoven. They shape thought patterns, identity and perceptions, and the ways people express themselves. Like designing a lesson and then actually teaching it, the act of learning another language and then entering the culture where it is spoken is a very complex task. Both teaching and crossing cultures involve handling a variety of variables, some of which may be prepared for and some of which may come as a surprise.
The speaker of more than one language has not only the added challenge of mastering a new linguistic system and ac- quiring adequate vocabulary and skills for survival and self-expression, but also the added burden, in entering the com- munity of the target language, of dealing with intangible constructs found in a different lifestyle and culture. The new culture may be close to the learner’s native culture in some ways and very different in others. Just knowing the language does not necessarily allow for knowledge of, or ability to navigate, the target-language culture successfully. Artifacts of popular culture, such as films, TV shows, magazines, news articles, and books, can be valuable in providing insights into a different culture and its people, but they can also be misleading and misrepresent the actual reality, as they may not accurately depict routine daily life as a foreigner might experience it.
Thus, there is a strangeness to navigating a new culture even when a learner knows the language. There may be a different perception of time and its importance; new transport systems to master; unfamiliar food, drink, and restaurant protocols to assimilate; formal vs. informal situations and the discourse register, body language, and personal space issues that ap- ply; language patterns and vocabulary learned from textbooks vs. the real spoken language of the community; differing habits of sanitation and hygiene; differing educational practices; appropriate vs. inappropriate clothing; and many other tangible and intangible aspects of culture that the second language speaker encounters every day.
In an effort to prepare learners for entrance into an English language–speaking culture, a number of teachers and stu- dents have shared their experiences as second language speakers in the United States in the collection of short texts that follow. These texts provide springboards for classroom discussion about cultural issues and may stimulate further ques- tions that can be investigated through research or dialogue with other returnees, citizens of the U.S., or those of other English-speaking cultures.
Although many of these issues can be anticipated and discussed while studying English, new cultural sojourners should be prepared to make mistakes and be attracted to, surprised, and sometimes even offended by various aspects of the new culture. At the same time they will learn to live a new life, the second life that both their second language and its culture offer them.
Contributor: Carol Clark, Senior Instructor, Department of English Language Instruction, The American University in Cairo, Egypt
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This activity helps provide an analogy to looking at big cul- ture and little culture as layers on a human. Once you peel them away, most people, at their core, are very similar. Us- ing tangerines or peanuts to help illustrate this is described below.
Preparation
Bring in enough tangerines or peanuts in their shell for each student (or enough to demo the activity), paper plates, and paper towels for each group.
Procedure
1. Divide students into groups of three or four.
2. Put tangerines on a tray and ask each group to select a tangerine. 
3. Instruct each group to “get to know” its tangerine, examining  it carefully for identifying qualities of the skin and stem such as color, shape, indentations, marks, etc., to identify it later.
4. Collect the tangerines again on a plate or tray, mix them up, and offer them to each group to identify and take back. Most groups will easily find their tangerines.
5. Tell the groups to peel its piece of fruit and the white parts of the rind left on the fruit. Once again, groups should study their tangerines in order to identify them again.
6. Collect the tangerines on the plate and mix them up. Offer them to the groups a second time.
7. Have students work in groups and then as a whole class to dis- cuss the process, summarizing what they did in the activity and explaining which version of the fruit was easier to identify and why.
8. Apply the activity to culture, having students discuss how the 
tangerines (peeled and unpeeled) compare to people, culture, and identity. Similarities and differences on the surface and at deeper levels should be identified.
9. As a follow-up activity, students may be asked to write a paragraph comparing the tangerines with and without their peels to people and their culture.

Contributor: Carol Clark, Senior Instructor, Department of English Language Instruction, The American University in Cairo, Egypt
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When to Use It
· To introduce a film or reading about cultural differences
· To encourage a discussion after a field trip to a cultural exhibition or an exchange program
· To prompt discussion as part of a content-based unit on culture
Level
Skills
Practice
Materials
Enough tangerines and paper plates for groups of three or four in a class; paper towels or wet wipes for students to clean their hands after peeling the tangerines
Preparation Time
5 minutes
Activity Time
20–25 minutes



The aim of this activity is for learners to examine the simi- larities and differences of two cultures using a graphic orga- nizer based on the age-old cultural iceberg with a twist. The culture typically first understood is like the part of an iceberg that we can see — above the water (food, flags, festivities, fashion, holidays, music, performances, dances, games, arts and crafts, literature, and language). The culture that we cannot see outright is below the waterline and must be expe- rienced or more deeply observed. (See chapter illustration.) See illustration below for a similar idea about notions of culture that are not obviously represented by those in the box.
Preparation
Explain or elicit the venn-berg concept from students.
a. Elicit the following from the students: iceberg and Venn dia- gram graphic organizer (one at a time).
b. Elicit the concept of an iceberg as it relates to culture. Elicit the purpose of the graphic organizer of a Venn diagram.
c. Lead a discussion of a venn-berg and how it can be used to compare two cultures.
Procedure
1. Using a venn-berg, have learners compare two cultures based on a reading, a video, or their experience. Students do not need to address all elements, but just what they understand to be simi- larities and differences or a preselected list of items.
2. This activity could be very narrow for two specific cultures or wide open to the ones the students are familiar. Their venn-bergs could be part of a research project leading to an oral presentation or a poster presentation.
Variation
Use with students who are studying in a new culture. Have them fill out the venn-berg based on what they know upon arrival and adjust/ correct it during their stay.
Contributor: Maria Snarski, Regional English Language Officer
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When to Use It
· To provide an opportunity for learners to discuss cultural similarities and differences
· To debrief students’ understanding of a reading/novel or video from a culture different from their own
· To use as a prediction exercise prior to reading or watching a video, film, or performance
· To use as a point of departure ahead of assumptions and unconscious bias
Level
Any level depending on items selected. Lower levels could concentrate on just the above-water elements.
Skills
Practice
Materials
Preprinted venn-bergs or blank paper Reading or video if using
Preparation Time
5–10 minutes, depending on use
Activity Time
Depends on how it’s applied, but could take a full hour or even more depending on the level of involvement, research, and reading/video
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BRING YOUR BIKE ALONG
Taking the bus is really something I didn’t like to do, but when I arrived in the United States, it became a necessity and to my surprise it became a pleasure, too. Someone told me the trans- portation system in Eugene, Oregon, was inspired by a city in Brazil — my country — so it was very interesting for me to realize how organized it can be and how we can connect things to help us in our daily life. There were 24 teachers from Brazil who took the bus every single day, and the experience was great. It was amazing when we found out the buses had a precise schedule to arrive in each bus stop. I was amazed with the idea that I didn’t need to wait too long to take the bus. I knew the exact time I should be at the bus stop and the exact time I would be in my final destination. But that was not the most interesting thing; there was more: we could take our bike along. Of course I didn’t have one, but we can’t deny it is something very useful, especially for those who have a long commute to work and back home. During
the time I lived there, I also realized how they connect transportation. The bus was not the unique means of transportation; they
liked to continue their ways by bicycle or skateboard, and I really loved that. As the city mentions in their transportation ad: “The best way to connect.”

Carla Castro – Brazilian in Eugene, Oregon



Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own





230

[image: A woman mounting her bike on a bus bike rack. The rack is positioned on the front bumper of the bus.]
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CAFÉS – MORE THAN CAFFEINE
When I arrived in the United States, from the first airport I passed through, in Miami, it was possible to realize how Americans like to frequent Starbucks, the American global cof- fee company. You can see one in every corner. I had already heard about that popular place and even watched movies where it appeared, so curiosity took me there. Of course, it is easy to be fascinated with so many types of coffees, hot chocolates, and sweet food. But my question was: Where were the sandwiches and other savory items? It was difficult to think about drinking a cup of coffee or hot chocolate with only sweet cookies and breads. I knew I couldn’t find pão de queijo (cheese bread – a Brazilian staple) there, for example, but it was really difficult for me, as I always had the idea that sweet food is related to desserts not with main meals. Besides, fruits were not the way I imagined either. Once, during a trip to Los Angeles, I had to have breakfast at a Starbucks and I ordered a drink with fruits. I thought
it was a kind of vitamin, with milk, but in fact it was a frosty drink, a frozen juice, to my surprise and regret. Oh, no! From that
day I really realized I had to get used to eating sweet food in my main meals or I would get hungry and that was never a good idea for me. So when I had to have a snack, my invitation was fast and assured: Let’s go to Starbucks!

Carla Castro – Brazilian in Eugene, Oregon



Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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ENGLISH BEYOND BOOKS
My experience as a second language speaker in the United States was both amazing and frustrating. This paradox is due to the notion of speaking English for different purposes. I realized that it was quite interesting when I had to interact in academic situations, or even when a formal circumstance was required. This was because during my whole life as a student and teacher of English, I had been in contact with this style of language. It was easier to understand the register and I could easily assert myself in this context. On the other hand, when I had to interact in an informal situation, which required prior knowledge from me about the topic and also an immediate re- sponse, I found myself not as effective in my communication. I needed to figure out why they said such expressions through the situation I was immersed in. “How are you?” is a normal expression in English when you want to interact. It is very polite
to greet people and ask how they are doing. The way you respond to this greeting is what makes the difference. I remember my
first week in Eugene and the is-that-a-thing face people used to make when I responded “I’m fine, thanks.” It looked like I was saying something wrong! Till I realized how people usually greet each other on the streets and at stores, markets, supermarkets, and malls. I didn’t know a simple “good” or “OK” would make such a difference in establishing an interaction, and that my “fine, thanks” sounded too formal.
One day I went to a store and how the clerk answered all my yes/no questions with “You bet.” Although it was always the same response, the salesperson was really willing to help me and very kind. Even when I said “Thank you” — “You bet” was the re- sponse. Speaking of “thank you,” I couldn’t imagine how many different ways people in Eugene respond to it — “Sure”; “Yeah… no problem”; “OK”; “Yeah-yeah”; “uhm-hmm.” They were all really new for me. What happened to “You’re welcome”? I was told by some of my American friends that “You’re welcome” is somewhat formal.
Other curious linguistic differences were to hear “Have a good night” when it was still light outside, as the sun sets late in summer. Or “take it easy” as a way to say goodbye. I had learned that as a way to tell someone to cool down. How different things were to some of the English I studied in books!

Vagner Matias da Silva – Brazilian in Eugene, Oregon

Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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My colleague and I left Kinshasa by the end of March 2014 to attend the TESOL Convention in Portland, Oregon. We left Kinshasa at night and landed in Portland in the middle of the night after several plane changes. We  reached Portland at 3 a.m., knowing only the name of the hotel booked for us for the convention, which meant we had to rely on a taxi driver. After exiting the airport, we managed to secure a taxi driven by a young man who responded right away that he knew Marriott Hotel in the center of the old city. The driver engaged us in a friendly conversation, asking us about what country we were coming from and why we had come to Portland. He also told us he was from Somalia and elaborated on his Amer- ican citizenship. We reached the hotel in the middle of this conversation, which went unfinished. He pulled the car by the hotel entrance and went in to check if we were at the right hotel, came back to the taxi, opened the trunk, and picked up
our suitcases, and we all went in to check-in. Before departing, he gave us his phone number, asking us to give him a call if his
services were needed on our return home. While in the hotel room, I kept wondering about this young driver’s willingness to help and provision of services. I thought this experience was unique but was once again amazed another day when we took a taxi: The hotel doorman hailed a taxi for us; in two minutes it stopped by our side, the driver opened the doors of his yellow taxi, and we were seated in the back, which made me feel like being a “Prince in New York.” Our departing day was again marked by the same courtesy we had experienced before. We left the hotel at 5:30 and had to board a bus. This time, the driver was an older man who acted exactly like the younger one on our day of arrival. He was first to greet us, carried our luggage to the trunk, and told us he had to make another stop at a neighboring hotel before departing to the airport. Upon our arrival at the airport, he stopped the car in front of the doors of the terminal, was first to get out, and picked up our suitcases to drop them at the right door while we were following him behind. He wished us goodbye and left. I left Portland, Oregon, with an unanswered question buzzing in my mind, “Do taxi/bus drivers here receive a training to act so efficiently?”

Kyungu Lwamba – Congolese (DRC) in Portland, Oregon

Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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NAMES
When I arrived in the United States as an exchange student in the 1980s, I was in a permanent state of amazement, surprise, and some confusion! It is difficult to choose one single thing that struck me the most, but if I have to pick one…Names! I am not referring to the pronunciation of names, nor am I referring to the shortened version of names that caused me a great deal of con- fusion — Candy (Is the spelling the same as the candy we eat?!), or Dick, Richie, Rick (Why so many versions of one single name?). I am actually referring to names that could be either male or female! Coming from a culture and language that pretty much established that names ending in “a” are female and “o” are male, one can imagine my predicament! To make matters worse, since “friend,” “cousin,” and “teacher” are gender neutral, I didn’t know if I was listening to a story about a female or male — Lindsey, Drew, Charlie, or Alex!

Monica Wiesmann-Hirchert – Brazilian in Alabama

Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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PUBLIC TRANSIT HONOR SYSTEM
[image: ]I am not a great traveler, but when I am somewhere for the first time (and also every time I return to a place), I simply love to experience the way people live, how they move around, and what their routine looks like. When in Dallas for the 2013 TESOL Convention, I decided to try the public transportation, even though time was short and there was a lot of work ahead. Just behind the hotel, there was a “trolley stop.” DART — Dallas Area Rapid Transit — is what they call their public transportation in the city: buses, trolleys, and trains operate all day long. When at a stop, you are supposed to buy your “transit pass” at one of the machines (please always bring change with you — that’s very helpful!). There are different lines (red, blue, orange, and green) that pass by the same station, so you should pay attention to which one will take you to your destination (you will always find a map and someone around to help if you need assistance). Once you have your ticket, you are ready to board! You should keep it handy in case there is an inspection on the trolley. For folks from out of town, this system may seem a little strange, as you do not have to insert your pass anywhere or show it to an employee of the company. You should simply have it with you! Although inspections are done randomly, passengers should always be ready and have a valid ticket to show — the company believes all passengers paid for their transportation. I have never witnessed anyone not having their ticket to present, but I don’t think the consequences will be very pleasant: being either a local or a foreigner — that may be even worse! Can you imagine being deported because of a train or bus ticket? I would never give it a try...

Helmara F. Real de Moraes – Brazilian in Dallas, Texas


Draft your own questions for the text to match the types of questions below:
	In the Text
	Outside the Text
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LITTER FREE
I am not much of a traveler and, honestly, I don’t like traveling, but it was great to visit the United States on work commitments for two full weeks. I was really going to miss my family, and with less contact, it was going to make two weeks a real lifetime. Here I was in Portland, Oregon, my first trip to the U.S. Why did it have to be Portland? It was raining and very cold, but I was going to make the most of my working time here. It was a pleasant city despite the rain and cold; walking around the city freely felt so amazing and breathtaking. What caught my attention though was the beauty of the environment — the streets were clean and all the surroundings. There was no piece of trash on the road or sidewalks, the waiting area for the bus or train ride was clean, and for the first time, I did not mind sitting at a public space. One could feel the clean, clear air and see the healthy plants. The convention center was equally clean inside and
out, and thousands of people who were attending the conference made sure that they kept it that way, too. I just wonder why we
cannot do the same in our own cities. It really opened my eyes and imagination that a clean environment is equal to healthy living and happy people. I am doing my part to make my city “the clean city,” and I am encouraging you to do the same.

Portia Tshivhase – South African in Portland, Oregon


Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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During my visit to the United States in December 2010 to participate in the es- teemed Texas Intensive English Program (TIEP), I visited a premier educational center. I first observed a Social Studies class. Students of sixth grade were giving presentations on Asian countries. The teacher’s role was mainly as an observer; he silently went on evaluating the presenter, at his desk, watching meticulously. A dis- cussion by the teacher and other classmates ensued as soon as the particular student finished his presentation. Then the others aired their views or put their queries before him. It was evident that the pupils had prepared their demonstrations and researched well. The students were not passive listeners as they were scribbling down relevant points to be called up possibly, during the interactive session. The students used Pow- erPoint to aid their presentations, and also other props were in abundance, which they were at liberty to use whenever they felt it helpful. At another school I visited, I
was amazed to find students devising video games on their own. Moreover, they were busy learning all by themselves using various
software on their computers. They had to keep abreast of the latest developments in technology, which would be interesting to the audience. Each project was of three weeks duration. At the end, pupils gave presentations and welcomed feedback from the others. They even posted their homework on Google Groups, where everyone had the opportunity to review each other’s work. Visiting the classes and observing the methodology, I found the kernel that teachers need to be inventive always to get the best out of their students, and lighting the spark is the only thing that the teachers need to do. Once the flame is ignited, students themselves will carry the torch and light up thousands of candles on their own! The hallmark of the teaching strategy is that teachers give plentiful leeway to children to explore and express on their own. There are no textbooks or course books as such, and the whole curriculum is based on projects and assignments. The aims, objectives, and expected outcomes of the projects are clearly outlined, which makes it an electrifying journey for them to embark upon. Teachers keep in touch and maintain individual contacts with every child through email.

Arindam Sengupta – Indian in Austin, Texas

Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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I was one of the 26 elite E-Teacher Scholarship recipients selected upon recom- mendation of the UMBC-University of Oregon Consortium in 2012 to take part in a special three-week leadership program at the University of Maryland, Baltimore County. This exchange program gave me the chance to meet with 25 English teaching professionals from all around the world plus TESOL special- ists from the University of Maryland to discuss the best practices in TESOL. During this remarkable experience, I had the chance to explore some aspects of the American culture. The most notable aspect I observed is how people inter- act and manage personal space, namely, when they touch, how close they stand and sit, and how they behave with other people they encounter in the street, etc. I usually tried to test and break some of these rules to see how American people reacted, mainly during our cultural visits to Washington, New York,
Baltimore, and Philadelphia. The look was always the same: BIZARRE. One of
the rules I noticed is when Americans are in a crowd, they tend to have some space, trying not to touch each other. If I acciden- tally touched someone, he/she mumbled an apology and smiled, saying “Sorry,” “Excuse me,” or “Pardon.” Another observation I had when I passed someone in the street and made eye contact is that he/she would smile and mutter a greeting, such as “Hi” or “Hello,” or just give a smile. I also remarked how American people stand in close spaces, such as elevators. When I used to take the elevator to get to the training room, in the UMBC campus, I noticed how students, professors, etc., face the elevator door, speak quietly, and try to avoid touching others. Sometimes when I find only one person in the elevator, he/she immediately tries to stand to the opposite side of the elevator. These cultural aspects of space management are only an example of how we might be different in interpreting space. Trying to understand them does not make us different. On the opposite, they show the human diversity of understanding and experience. Difference should “never be the source of hatred or conflict. The answer to difference is to respect it.”

Hicham Mahda – Moroccan in Baltimore, Maryland


Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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CHANGING WEATHER
For an African student who had lived all his life in the tropics, checking the weather wasn’t a prior- ity. Well... it turned out to be a nightmare when I was in the United States. It was one of those quiet mornings in Brookline, near Boston, Massachusetts (MA). I went out to the train station with just a shirt, a t-shirt underneath, and a pair of jeans on. It was chilly, and I thought I could bear it. When I got to the train station, an old woman told me: “You’re not dressed properly, Sir!”
I jumped and replied, “It’s okay.”
“It’s going to get a lot colder than this,” she added.
Well... she was right. After a while, I couldn’t take it anymore. Although I put my hands into the pockets of my jeans to keep them warm, my palms started hurting. I ran back as fast as Jesse Owens to my house. It was even worse halfway between the train station and my house. So I rushed into a Starbucks to get warm. One of the baristas welcomed me with a smile: “Hi! What can I do for you?” Wow... I had to drink a cup of hot chocolate I didn’t plan to have. After I had the hot chocolate, I was on the run again like a crazy guy... all the way to my house.
My landlord saw me and she knew what was going on. She was like: “Naz, you’re not dressed prop- erly. In New England, you check the weather first and choose which clothes to put on, not the other way round.” That was one of the first lessons I learned as a Fulbright student in MA.

Nazaire Massamba – Congolese (ROC) in Boston, Massachusetts

Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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PUNCTUALITY

Has anyone ever heard or came across the statement “there is no hurry in Africa”? Well, that is a trait that does not exist in my experience in the United States. I remember how the Americans were strict on time when I was in Washington, D.C. If they said we are meeting people at 8:00, then know that at exactly 8:00 the representatives would be ready and waiting for you. I thought jokingly to myself that may be the reason they are so strict when it comes to time and we are relaxed in Africa was because of the differences in time zones — I mean come to think of it, Washington, D.C., was exactly seven hours behind where I stay in Bulawayo, Zimbabwe, so maybe the Americans are trying to catch up and redeem time. The truth of the matter is that Americans are time sensitive and very strict on schedules and appointments — something that took me time to adjust to especially compared to my flexible schedule in Africa. The time is even strict when it comes to less serious activities like leisure — they make sure you are on the dot and are always in line with timetables and schedules. This was a very hard and intriguing thing to learn at first, but it was very interesting to finally grasp and adjust to.

Brian Sibanda – Zimbabwean in Washington, D.C.


Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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PRESERVING CULTURE
[image: ]Visiting the U.S. was truly the opportunity of a lifetime, and one experience that I will never forget is our visit to the Cherokee Heritage Center in Oklahoma. Of all the places I visited, the Heritage Center left a lasting impression on me. What struck me the most is the fact that America is diverse in culture and their priorities in preserving their heritage as well as ethics regardless of ethnicity. The Cherokee tribe is one of the numerous Native American tribes moved from their original land when the Indian Removal Act was passed and they had to move to Oklahoma. They walked the whole way through rain, cold, and incredible heat, resulting in about 4,000 Cherokee Indians dying on the journey. The path they followed to their new home is called the “Trail of Tears.” These Indians have of course evolved and tried to merge their culture with that of the immigrant Americans. We had the privilege of touring the center, which comprised of a national museum, ancient village, and archives. I especially loved that the Cherokee are a matriarchal society where women lead and have the final say in all decisions made in the household. I learned the importance of preserving one’s culture and heritage, as it was evidenced in all the museums we visited. Americans have different social norms from Africans, and it was a most enlightening survey as well as experience.

Heather Damba – Zimbabwean in Oklahoma

Draft your own questions for the text to match the types of questions below:
	In the Text
	Outside the Text
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PEDESTRIAN CROSSING

An unexpected journey begins when you are about to travel to a place that you only know from TV, magazines, movies, news, and people who have been there or are from there. I was almost convinced that I knew the U.S. in general and what I was expecting was to see these things in real dimen- sion, but the surprise was just about to happen at the Dulles Airport in Washington, D.C. Upon my arrival, I saw people almost from all over the world — I mean from different countries, religions, and cultures. People all gathered and speaking the same common language — English. However, it was just the beginning of what I would experience later in Charlottesville. As the time zone is so different from where I was from, I just arrived in the city around 10:30 a.m. and I was very hungry. I walked to a popular meet- ing point for many locals; the place was called The Corner, with a lot of
restaurants, bars, bookstores, etc. As I was walking through it, I found myself confronted with surprising commuters, almost 80
percent of them were young and students. At first, I thought that was happening because it might be a special day and people were gathering to celebrate. But as it turned out, it was a normal day at the University of Virginia, Charlottesville. I found that one of the most important things that really impressed me was the respect of citizens for other citizens. This was clear even in pedestrian crosswalks. As you move one step into the pedestrian crosswalk, the drivers begin to reduce speed and allow everyone to cross the street. And things became clearer each day — there I was very convinced that I was far from home.

Augusto Castilho – Mozambican in, Virginia


Draft your own questions for the text to match the types of questions below:
In the Text
Outside the Text

Right there
Think and search
Author and me
On my own
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REFILLS
I was pleasantly surprised during lunch in Charlotte, North Carolina. I ordered a cold drink that would accompany my food, and I was sipping it slowly because I did not want to finish it before my food arrived. To my surprise I did not have to worry about that because just as the glass was half empty, the server came and filled it up. I was extremely perplexed and a little horrified because I thought that I would have to pay for the second glass. One of my American colleagues whispered to me that refills are free, so one pays once and “you can keep them coming.” My face lit up because in South Africa refills are never free and if they are it is a certain promotion that a specific restaurant is offering for a very limited time. I was excited about the free refills that when we went to a fast-food restaurant later that day, I drank a lot of glasses of soda because I could do so without having to worry about paying again. My stay in Charlotte was amazing, and it was because of the free refills, amongst other things.

Keamogetswe Naledi Seipato – South African in Charlotte, North Carolina

Draft your own questions for the text to match the types of questions below:
In the Text
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By Maria Snarski 
Islamabad, Pakistan
When one puts up a building one makes an elaborate scaffold to get everything into its proper place.
But when one takes the scaffold down, the building must stand by itself with no trace 
of the means by which it was erected. That is how a musician should work.
Andrés Segovia
The same comment can be made for learning and teaching. The cover of The Monster Book for the second edition was updated with a monster surrounded by scaffolding to reflect the notion that competence in using a language starts with putting smaller blocks of successful learning to use and building up over time. Once in place, the initial blocks of language help support the subsequent learning and so on. Educators should build on what students know or can use to support new language structures and functions. This is known as scaffolding in the classroom.
One of the most common challenges I hear from teachers during my work is that students do not develop a good com- mand of speaking despite years of language study. These remarks prompted me to move away from introducing one-off activities in workshops and to demonstrating them as part of a scaffolded lesson to show how one could help achieve bet- ter outcomes with lesson success in general and speaking skills in particular. I incorporated a revised version of Bloom’s Taxonomy of Learning Domains into the horizontal runners of the scaffolding structure to help emphasize two things:
1. using an array of activities in a classroom simply because they are fun or lively is not pedagogically sound
2. providing practice in the highest level of scaffolding (or the “create” level of Bloom’s Taxonomy) with sufficient support will help learners experiment with the language in a meaningful way and increase their competence. I found the create level to be missing from the classroom practice or if it were included — it was inadequately supported. It is not enough for a learner to be exposed to a structure and complete some worksheets. The learner must have guided practice in more independent speaking.
Another way I like to encourage educators to achieve better results with their students’ language skills is by stressing the use of SWBATs — an abbreviated way of referring to an objective. SWBAT stands for Students Will Be Able To, and it is the beginning sentence stem of what will typically result in a successful objective for a classroom and/or activity. I believe if educators focus on what students will be able to do by the end of an activity or lesson, they are likely to see the progress in their students’ language ability.
However, the word immediately following the stem is key. Consider the following two lists of verbs:
Learn 			Choose
Listen 			Write
Understand 		Say
Think about 		Underline
Know 			Circle
Decide 			Explain
Read			Draw
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[image: ][bookmark: The_Monster_Book_Cover-508_Part264]What is the difference between the two lists and the type of verbs in them? Do you think one list would lead to better results in the classroom than the other? Why? I’ve posed this to many educators in various ways.
What becomes clear through discussion is that while the first list of verbs is commonly used as part of a basic objective (Students will know, understand, learn, etc.), there really is not any substance to the verbs. How can an educator be sure that a student knows, understands, or learns what s/he is teaching? This is revealed only when a student does something observable — answers a question, underlines a word, circles the matching picture, etc. In this way, teachers can be more sure of the students’ understanding of a concept.
When an educator verbalizes (or writes!) an observable SWBAT for a classroom activity, s/he can better see the value of implementing the activity in the classroom. S/he can also see more clearly the difficulty levels of activities and how they can be sequenced to provide support for the learner as they go up the scaffolding.
Educators are encouraged to include a variety of activities in their classroom and to do so with an understanding of the demand the particular activity places on the learner. Providing practice in the building blocks necessary to complete an activity successfully is part of effective scaffolding and learning.
Workshops presented in this way seemed to be much more effective for the participants. Many workshop participants had studied Bloom’s Taxonomy in their pre-service training, but hadn’t revisited it in years nor had they always linked the idea of scaffolding to the domains of learning and how one cannot get to the highest level of create without support of the lower levels of remember, understand, apply, analyze, and evaluate. Participants expressed an eagerness and con- fidence to try the activities out in their classrooms as they felt more comfortable knowing how they fit into the bigger goal of their lessons.
See the next pages for a couple of sample scaffolded lessons focused on grammar structures.
Contributor: Maria Snarski, Regional English Language Officer
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Remember
Understand
Apply/Analyze
Create

Two-Minute Competition
Fly Swatter Game
Picture Dictation

There Is/There Are
Overall SWBAT use there is/there are to describe an image or a scene.
Understand
Two-Minute Competition page 167
SWBAT use there is/there are to describe objects in the classroom.
Procedure for this SWBAT:
1. Instruct students to make a list of singular and plural objects in the room. Singular objects are those for which there is only one of that item in the room (e.g., light switch, projector, etc.).
2. In debriefing, have groups count the number of both lists.
3. Have the group who has the highest number read their list using there is/there are. E.g., There is a light switch in the room. There are chairs in the room.
4. As a competition debrief, have groups listen for the items that they have as well. For those items that are duplicated across groups, have all groups cross the items out from their list. The team with the fewest duplicates wins.
Apply/Analyze
Fly Swatter Game page 122
SWBAT use there is/there are to identify specific items in a picture.
Procedure for this SWBAT:
1. Use full sentences using there is/there are for objects. e.g., There is an apple. There are flip-flops.
2. Describe an object.
e.g., This can be red or green. It grows on a tree. You can eat it. (apple)
These are commonly seen on the beach. Their name relates to the sound they make. (flip-flops)
Create
Picture Dictation page 200
SWBAT use there is/there are to describe an image or a scene to a partner.
Procedure for this SWBAT:
1. Model the first one with students. Use a picture that has items rather than people doing actions so in describing the image, it’s more natural to use there is/there are, e.g., page 264.
2. Have students create their own pictures with various shapes and lines. Have students sit back-to-back and describe their pic- ture for their partner to draw.
[bookmark: The_Monster_Book_Cover-508_Part265][bookmark: There_Is/There_Are] 	There Is/There Are	
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Remember
Understand
Apply/Analyze
Create

Sentence Shuffle
Dialogue Line
Two Truths and a Lie
To Be
Overall SWBAT use the verb to be in introductions and give personal information.
Understand
Sentence Shuffle page 136
SWBAT put sentences in grammatical order.
Note on Procedure:
Base the cards on sentences using the verb to be and that will be helpful for the later activities. e.g.,	My name is Julie, and I am an English teacher.
I am 18 years old, and I am from Pakistan. What is your name?
What is her profession?
It is nice to meet you.
Apply/Analyze
Dialogue Line page 56
SWBAT use the verb to be in preselected sentence stems.
Procedure for this SWBAT:
Provide sentences and stems for students to use while doing the Dialogue Line. Go over them before starting the dialogue. En- courage students to use these during the activity to have a short conversation with their partner.
e.g.,   What is your name?
My name is 	.
I am  	
from (city, state).
a student at 	. X years old.
It is nice to meet you.
It is nice to meet you, too.
Create
Two Truths and a Lie page 67
SWBAT use the verb to be in introductions and give personal information.
Procedure for this SWBAT:
1. The instructor plays Two Truths and a Lie with the class.
	e.g.,	1. My favorite color is orange.
	2. I am X years old.
	3. My sister is a movie star.
2. The instructor should have several Two Truths and a Lie sentences ready for famous people as well using the verb to be.
e.g.,	1. Serena and Venus Williams are British.
	2. They are sisters.
	3. Serena is a better tennis player than Venus.
3. Model the first Two Truths and a Lie with the students. Have them guess which statement is the lie and give some justification for choosing that sentence.
4. Use a few others about famous people if they need more modeling.
5. Have students create their own sentences about themselves using the verb to be.
[bookmark: The_Monster_Book_Cover-508_Part266][bookmark: To_Be] 	To Be	
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Remember
Understand
Apply/Analyze
Create

Conjugation Race
What Are You Doing?
Story Starters
Present Continuous
Overall SWBAT write a story describing events occurring in an image, video, or assigned topic.
Understand
Conjugation Race page 170
SWBAT write and recognize correct form of the present continuous for regular and irregular verbs.
Note on Procedure:
Prepare the grids for a mixture of regular and irregular verbs for the continuous tense that are appropriate for the images for the “Create” step. The present tenses can be included as review.
e.g.,
Tense
Person
To be
To go
To run
To chase
Present
I




p. continuous
They




p. continuous
You





He





We





She





Make a different grid for each team so there is no chance to copy. Be sure to leave enough space for learners to write the answers.
Apply/Analyze
What Are You Doing? page 189
SWBAT use the present continuous tense to describe what someone is doing.
Note on Procedure:
Use any appropriate verbs you want students to review, and those will also be used for the stories in the Create step.
Create
Story Starters page 141
SWBAT write a story describing events occurring in an image, video, or assigned topic.
Procedure for this SWBAT:
In this version of Story Starters, learners should narrate a scene like someone reporting on the radio, which would make learners use a play-by-play description of events as they are happening and therefore allow greater use of the present continuous. Give each person a different story starter and/or photo as a point of departure for the story.
e.g.,	She is driving her car…
They are entering the restaurant…
[bookmark: The_Monster_Book_Cover-508_Part267][bookmark: Present_Continuous] 	Present Continuous	
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Remember
Understand
Apply/Analyze
Create

Password
Teacher Tell; Student Retell
Interrupt My Story!

Past Tense
Overall SWBAT use the past tense to talk about past events/experiences.
Understand
Password page 180
SWBAT say and recognize correct form of the past tense for regular and irregular verbs.
Note on Procedure:
Instead of clues, the cards can be any other form of the verb, and students compete to see who can say (or write!) the correct past tense form of the verb first.
Apply/Analyze
Teacher Tell; Student Retell page 74
SWBAT retell a story in the present tense into the simple past tense.
Note on Procedure:
The teacher tells a simple story in the present tense with a mixture of regular and irregular verbs for the students to then tell in the past tense. Also, the story generated here can be used as a model for the next activity.
e.g., David lives and teaches in Chicago, Illinois. He speaks English, French, and Spanish. When David is not in the classroom, he stays very busy as he has many interests. David plays the bass in a band, rides his bike almost everywhere, and likes to travel. He wants to visit every country in the world.
Create
Interrupt My Story! page 59
SWBAT use the past tense to talk about past events/experiences.
Note on Procedure:
1. Use the story generated from the previous activity as the model for this activity. To model this activity, have a learner read the story. The teacher should interrupt the story at nearly every sentence and ask for more information. When did it happen?; Where did it happen?; What color was X?; etc.
2. Have students generate their own past stories to tell. You can give them prompts or themes to give them an idea. Alternatively, you can give them basic pre-written stories and they need to read them aloud and make up answers to the questions they receive from their classmates.
[bookmark: The_Monster_Book_Cover-508_Part268][bookmark: Past_Tense] 	Past Tense	
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Remember
Understand
Apply/Analyze
Create

Tense Statements
Find Someone Who
Dialogue Aside

Present Perfect
Overall SWBAT use the present perfect to talk about past events/experiences with relationship to the present day.
Understand
Tense Statements page 22
SWBAT identify correct form of the present perfect and past tense.
Note on Procedure:
Use vocabulary that will be helpful for later activities in this series.
Apply/Analyze
Find Someone Who page 8
SWBAT ask and answer questions using the present perfect.
Note on Procedure:
The list on page 9 can be used or other sentence stems can be added to complement the follow-on activity.
Create
Dialogue Aside page 90
SWBAT use the present perfect in conversation practice to talk about past events/experiences with relationship to the present day.
Note on Procedure:
1. Set the situation up so as to promote the use of present perfect. E.g.,
a. A young woman has just lost her wedding band.
b. A teenager has found a wallet full of money.
c. An older man has just lost his job.
2. Prompt learners to use as many statements and questions in the present perfect as they can. It can be set as a fun competition for teams to prep for this.

[bookmark: The_Monster_Book_Cover-508_Part269][bookmark: Present_Perfect] 	Present Perfect	
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Remember
Understand
Apply/Analyze
Create

True/False
Picture Chain Story
Climb the Mountain

Going To
Overall SWBAT use to be going to to talk about future plans/actions.
Understand
True/False page 24
SWBAT identify correct use of going to with the image displayed.
Note on Procedure:
In this use of True/False, display several images that promote the use of going to in a description.
Apply/Analyze
Picture Chain Story page 202
SWBAT produce sentences to describe images to create a story.
Note on Procedure:
The same images can be mixed in from the previous activity. This activity can be done to practice speaking or writing or    both!
Create
Climb the Mountain page 156
SWBAT use to be going to in a game in order to solve a puzzle.
[bookmark: The_Monster_Book_Cover-508_Part270][bookmark: Going_To] 	Going To	
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	TIME
	PURPOSE
	Teacher Talk
	Student Talk

	
	
	To 
All
	To 
Group
	To 
One
	To 
All
	To 
Group
	To 
One

	1
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	

	9
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	

	11
	
	
	
	
	
	
	

	12
	
	
	
	
	
	
	

	13
	
	
	
	
	
	
	

	14
	
	
	
	
	
	
	

	15
	
	
	
	
	
	
	

	15
	
	
	
	
	
	
	

	17
	
	
	
	
	
	
	

	18
	
	
	
	
	
	
	

	19
	
	
	
	
	
	
	

	20
	
	
	
	
	
	
	

	21
	
	
	
	
	
	
	

	22
	
	
	
	
	
	
	

	23
	
	
	
	
	
	
	

	24
	
	
	
	
	
	
	

	25
	
	
	
	
	
	
	

	26
	
	
	
	
	
	
	

	27
	
	
	
	
	
	
	

	28
	
	
	
	
	
	
	

	29
	
	
	
	
	
	
	

	30
	
	
	
	
	
	
	

	31
	
	
	
	
	
	
	

	32
	
	
	
	
	
	
	

	33
	
	
	
	
	
	
	

	34
	
	
	
	
	
	
	

	35
	
	
	
	
	
	
	

	36
	
	
	
	
	
	
	

	37
	
	
	
	
	
	
	

	38
	
	
	
	
	
	
	

	39
	
	
	
	
	
	
	

	40
	
	
	
	
	
	
	

	41
	
	
	
	
	
	
	

	42
	
	
	
	
	
	
	

	43
	
	
	
	
	
	
	

	44
	
	
	
	
	
	
	

	45
	
	
	
	
	
	
	



Jigsaw Memory Sample Statements (page 110)
Source: Office of English Language Programs. 2007. Martin Luther King Day. In Celebrate! Holidays in the U.S.A., 2nd ed. ed. G. Brenner, M. Ford, and P. Sullivan, 7–10. Washington, DC: U.S. Department of State.

1. At a young age Martin Luther King, Jr. showed strong promise, skipping the 9th and 12th grades and entering Morehouse College at the age of 15.
2. In late 1955, Martin Luther King, Jr. received his doctorate degree in theology, and moved to Montgomery, Alabama, with his wife, Coretta Scott King, to preach at a Baptist church.
3. On December 1, 1955, a courageous black passenger, Rosa Parks, was arrested and jailed for refusing to give up her seat to a white man.
4. In response to the arrest, black leaders organized a boycott of the public buses in the city of Montgomery.
5. In 1957, Dr. King and other ministers founded the Southern Christian Leadership Conference to advance the non-violent struggle against racism.
6. On August 23, 1963, a crowd of more than 250,000 people gathered in Washington, D.C. to support the passing of laws that guaranteed equal civil rights to every American citizen.
7. In 1964, Dr. King was awarded the Nobel Peace Prize for leading nonviolent demonstrations.
8. Also in 1964, the Civil Rights Act of 1964 was passed, calling for equal opportunity in employment and education.
9. On April 4, 1968, Martin Luther King, Jr. was assassinated while supporting a workers’ strike in Memphis, Tennessee.
10. In 1986, President Ronald Reagan declared the third Monday in January a federal holiday in honor of Dr. Martin Luther King, Jr.
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	______ ball

	Exclude socially; vote against or reject a candidate

	______ blood

	Of noble family; aristocratic ancestry


	______ -carpet treatment

	The kind of courtesy or deference shown to persons of high station


	______ -eye

	A commercial airline flight between two distant points that departs late at night and arrives early in the morning


	______ -faced

	Blushing or flushed with embarrassment or anger


	


______ heat


	Intense temperature; a stage of intense activity, excitement, feeling, etc.

	______ hot

	In a state of white heat


	______ lie

	A minor, polite, or harmless falsehood


	______ list

	A file of persons under suspicion or disfavor


	______ mail

	Payment extorted by intimidation, such as threats of injurious revela- tions; extort money by the use of threats

	______ market
	The buying and selling of goods in violation of legal price controls; also, the place where such buying and selling is done


	______ pencil
	Alter, abridge, or cancel, as in editing a manuscript

	______ ribbon
	Of superior quality or prominence


	______ sheep
	A person who causes shame or embarrassment because of his/her de- viation from the standards of the group


	______ -tie
	Requiring that guests wear formal attire

	______ -tie
	Requiring that guests wear semi-formal attire


	______ wash
	Anything, such as deceptive words or actions, used to cover up or gloss over faults, errors, or wrongdoings


	Caught ______ -handed
	Found in the very act of a crime, or in possession of self-incriminating evidence


	In the ______
	Operating at a loss or being in debt

	Out of the ______
	Suddenly and unexpectedly


	Paint the town ______
	Celebrate boisterously, especially by making a round of stops at bars and nightclubs


	See ______
	Become very angry


	Talk a ______ streak
	Continuously, rapidly, or interminably

	True ______
	Unwaveringly loyal or faithful


	Wave the ______ flag
	Give up; surrender; yield
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	Blacklist

	A file of persons under suspicion or disfavor


	Blackmail





	Payment extorted by intimidation, such as threats of injurious revelations; extort money by the use of threats


	Black-tie

	Requiring that guests wear semi-formal attire


	Black market

	The buying and selling of goods in violation of legal price controls; also, the place where such buying and selling is done


	Black sheep

	A person who causes shame or embarrassment because of his/her deviation from the standards of the group


	Blackball

	Exclude socially; vote against or reject a candidate

	Out of the blue
	Suddenly and unexpectedly

	Talk a blue streak
	Continuously, rapidly, or interminably


	Blue pencil
	Alter, abridge, or cancel, as in editing a manuscript

	True blue
	Unwaveringly loyal or faithful

	Blue blood
	Of noble family; aristocratic ancestry

	Blue ribbon
	Of superior quality or prominence

	Caught red-handed

	Found in the very act of a crime, or in possession of self-incriminating evidence

	Red-eye

	A commercial airline flight between two distant points that departs late at night and arrives early in the morning


	Red-faced

	Blushing or flushed with embarrassment or anger


	Red-carpet treatment
	The kind of courtesy or deference shown to persons of high station


	Paint the town red
	Celebrate boisterously, especially by making a round of stops at bars and nightclubs

	See red
	Become very angry


	In the red
	Operating at a loss or being in debt


	White heat
	Intense temperature; a stage of intense activity, excitement, feeling, etc.

	White hot
	In a state of white heat

	White lie
	


A minor, polite, or harmless falsehood

	Wave the white flag

	Give up; surrender; yield

	White-tie
	Requiring that guests wear formal attire


	Whitewash
	Anything, such as deceptive words or actions, used to cover up or gloss over faults, errors, or wrongdoings
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WATCH
look 
time 
wrist 
clock 
wears
HALLOWEEN
pumpkin
 ghost 
candy 
costume 
scary
SCHOOL
classes 
teachers 
students 
class 
building
LIBRARY
book 
read 
study 
university 
shelf
OUT
in 
doors 
exit 
leave 
go
CRACKER
cheese 
biscuit 
food 
eat
appetizer
GLUE
stick 
adhesive 
unites 
together 
white
SOCCER BALL
play 
kick 
black 
white 
match
NAILS
fingers 
toes 
polish 
hammer 
hand
WEBSITE
Google 
Yahoo 
internet 
computer
.com
PARK
picnic 
kids 
walk 
play
playground
ERASER
pencil 
end
chalkboard 
rubber 
pink
KITTEN
purr 
meow 
pet 
dog 
cat
TRUNK
car 
elephant 
boot 
antique 
luggage
UNIVERSITY
study 
classes 
lectures 
assignments 
college
THIS
that 
word 
here 
pronoun 
what
FROG
green 
legs 
hops 
slimy 
leap
PENCIL
wood 
carbon 
write 
erase 
sharp
CHEETAH
fast 
spots 
Ferrari 
animal 
yellow
PUSH
shove 
pull 
press 
ram 
move
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ROUGH
tough 
hard 
difficult 
edge 
sandpaper
BLACKBERRY
text 
PDA
iPhone 
mobile 
keyboard
AIRLINE
fly 
United 
expensive 
business class
delay
OCEAN
water 
fish 
shark 
bottom 
Atlantic
LIP
smack 
balm 
kiss 
color 
mouth
TESTIFY
attest 
validate 
back 
warrant 
justify
COLUMN
line 
file 
rank 
row 
tier
FOG
mist 
water 
cloud 
snow 
cold
DOCTOR
sick 
white jacket
prescription
GP
hospital
MILLIONAIRE
money 
million 
wealthy 
rich 
billionaire
RADIO
signal 
channel 
waves 
station 
music
MONEY
buy 
cash 
bank 
loot 
salary
COMPUTER
monitor 
disk
CD-ROM
internet 
email
CANDLE
light 
scent 
fire 
wick 
dinner
YELLOW
color 
canary 
pencil 
sub 
banana
DRIP
trickle 
dribble 
drop 
weep 
leak
FETTUCINI
Alfredo 
noodle 
pasta 
Italian 
sauce
ITEM
subject 
product 
food 
numbers 
amount
BALLOONS
birthday 
decoration 
float
blow up 
pop
NEWS
broadcast 
CNN
anchor 
television 
headlines
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WAIST
middle 
belt 
bend
measurements 
body
EMOTION
happy 
sad 
angry 
excited 
cry
BRACELET
wrist 
jewelry 
tennis 
ankle 
wear
DORMITORY
roommate 
students 
university 
school 
live
LUNCHBOX
meal 
sandwich 
food 
drink 
container
SUNBURN
heat 
aloe vera 
red 
peeling 
skin
HOTDOG
food 
baseball 
hamburger 
mustard 
grill
COOKIES
Oreo 
chocolate chip 
desert
milk 
peanut butter
PASSWORD
username 
internet 
email 
register 
sign
LION
cat 
king 
animal 
wild 
grrrrrr
SHARK
teeth 
ocean
hammerhead 
blood 
jaws
GORILLA
monkey 
big 
ape 
jungle
King Kong
LEMONADE
yellow 
pink 
drink 
cold 
ice
KING
man 
crown 
leader 
divine 
royalty
UMPIRE
baseball 
pitcher 
catcher 
judge 
referee
FARMER
milk 
cow 
animals 
barn 
food
DOLPHINS
Miami 
swim 
gray
bottle-nosed 
mammals
IMMEDIATE
instant 
fast 
prompt 
quick 
urgent
GRAPHICS
diagrams 
illustrations 
drawing 
symbols 
pictures
SEQUENCE
numbers 
order 
comma 
pattern 
math






















[bookmark: The_Monster_Book_Cover-508_Part279] 	Buzz Ban Cards (page 126)	
263
TIP
cab 
taxi 
waiter
restaurant 
money
MIX
blend 
together 
stir 
cook 
bake
PROFIT
loss 
money 
respect 
trade 
income
WANDER
stroll 
walk 
lost 
hippie 
meander
CARBONATED
Coke 
soda 
pop 
drink 
water
WOLF
canine 
pack 
cold 
husky 
howl
RIDICULOUS
silly 
crazy 
nuts 
wacky 
funny
EXAM
prepare 
paper 
check 
final 
test
NET
butterfly 
string 
capture 
catch 
water
TEMPERATURE
hot 
cold 
weather 
outside 
degrees
GREEN
grass
car
environment
tree
recycle
CELL PHONE
ring 
mobile 
iPhone 
portable 
SMS
FLAT
house 
heels 
live 
shoes
apartment
HORSE
ride 
pony 
neigh 
bridle 
saddle
EARRING
jewelry 
two 
gold 
silver 
wear
FRISBEE
throw 
ultimate 
disc 
round 
golf
I
Me 
H 
J
alphabet 
first person
SEW
thread 
needle 
cloth 
scissors 
machine
GALLON
milk 
measure 
liquid 
water 
jug
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